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Welcome, members of KSIRE and attendees of the conference.

I am Chang-un Park, chairman of Korean Society of International Exchange and
Education(KSIRE).

KSIRE and Education for Social Responsibility(ESR) is holding an academic conference together
for two days from November 26 to 27, 2021.
Thank you to everyone who participates in this conference.

Since COVID-19 is being prolonged, physical distance increases. Despite of this situation, we
are going to hold an online academic conference to have time to interact academically between

various countries.

With the advent of the internationalization, interaction between countries across borders is
important so as in education. KSIRE is established to understand the view on education not only in
Korea but also abroad, share research results on education conducted in Korea and abroad, and
further promote mutual understanding of academics and education by individuals and institutions.
For this purpose, the agenda of this conference is Social Responsibility of Education which is crucial

currently in education.

A number of serious problems in the international community, including abnormal climate and
environmental issues is emerged. Therefore, social responsibility is emphasized worldwide and in
lots of academic areas, thus discussions on social responsibility in education are also necessary.
Through this conference, various countries will share their opinions on what Social Responsibility of
Education is and how various countries understand and implement it.

We hope that this conference will provide meaningful academic interaction to improve our
understanding about education. I also hope that the research on education, including Social
Responsibility of Education, will be activated and accelerated. Above all, I wish that education will
develop qualitatively and expand academically.

Thank you.

Chang-un Park
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Hello.

I am Sang-soo Lee, head of BK21 FOUR Education for Social Responsibility (ESR), Department
of Education, Busan National University.

I am delighted to be holding an online academic conference jointly with Korean Society of
International Exchange and Education in the deepening autumn.

It is unfortunate that the academic conference was held non-face-to-face due to COVID 19.
However, I hope that it will be a meaningful academic conference where free communication takes
place beyond the spatial limitations.

Considering COVID-19, abnormal temperatures, and the seriousness of environmental
problems, it is a time when the international community needs social responsibility for cooperation
more than ever. I think it is a time when social responsibility is needed for sustainable development
in the educational field as well.

I would like to express my gratitude to everyone who participated in this conference, and I
hope that the Korean Society of International Exchange and the Education for Social Responsibility
Group can contribute to personal academic growth and the growth of our society through this
conference. Finally, I wish the infinite development of both institutions.

Sang-soo Lee
The leader of Education for Social Responsibility
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[ZH Part 1-1. ]

Empowering children to teach themselves through
EdTech

Hye Kyung Lee
(Enuma Lnc.)

<Abstract>

Children are the hope of a better future for a village, for a country, for the world. In every corner of the
globe, however, hundreds of millions of children will never realize their inner potential because they lack the
opportunity of education. Before the COVID-19 global pandemic, 1 out of 5 children around the world, nearly
260 million children were out of school. In 2020, the impact of COVID-19 led to nearly one billion children
being out of school without access to a suitable learning environment.

EdTech has been recognized as a solution to provide universal access to quality learning through open and
accessible data, localizable software, durable and available hardware, and successful delivery to any context.
As children around the world get ready to move into the 2021 academic year, the presence of EdTech and
remote learning is more prevalent than ever.

In this session, we explore people's efforts in EdTech to find the solutions to help mitigate inequalities in
education around the world and make a real impact for communities who lack access to basic education. In
2014, the $15 million Global Learning XPRIZE challenged teams from around the world to develop
open-source, scalable software that empowers children to teach themselves basic reading, writing and
arithmetic within 15 months in the rural areas of Tanzania. The journey of the co-winner team in the
competition would provide practical insights on social responsibility of education and the future of Official

Development Assistance (ODA) in education.



Hye Kyung Lee

Assessment Specialist, Enuma Inc.

Enuma’s Digital Education Solutions
JCODIE/

2016 SI1A CODIE FINALIST

Todo Math (2014) Todo English (2020)
e Mathlearning app for preK ~ Grade 2 o English Learning app for preK ~ Grade 2
e #1 matheducation app in App Store o Service in Korea, China, and Japan (2020
®  9M+ download 38~)

KOICA-

Kowea lnternntional

Cooperuion Agency
X PRIZE
WINNER
Kitkit School (2017) Enuma Gulbang (2020) Sekolah Enuma (2021)
s Leaming basic literacy and math for children in *  Korean Learning app for children from multicultural or e Learning app for preK ~ Grade 2 - Literacy, Math}
developing countries low=income family English as Foreign Learning (EFL)
o Co-winner of Global Learning XPRIZE *  Support multi-languages: Vietnamese, Thai, Chinese, o Currently in Indonesia
s KOICACTS Seed 1-3 programs English
s LEAD Innovation EdTech Solution selected by
Korea Ministry of Education




Kitkit

Yebine af el kearnirginP Rich Cantpeti What is the Global Learning XPRIZE Competition?

om ® M
X PRIZE

WINNER

BEDn

CLERRERDET)

Tablet-based digital leaning application for enhancing children’s basic literacy and
numeracy in developing countries

« Digitalgame-basedlsaming Global Learning XPRIZE (2014-2019)
¢ Nointernetnecessary The $15 million Global Learning XPRIZE challenged
o Funded by KOICACTS seeds 1, 2, 3 teams from around the world to develop open-source,

scalable software that empowers children to teach
themselves basic reading and writing and arithmetic

[Co-winner of Global Learning XPRIZE competition |

HE o8 within 15 months.
KDICA- “ XPRIZE
R WINNER
UN'’s Sustainable Development Goal #4 Effective Learning Solution

4 iy
EDUCATION

e Global Learning XPRIZE conducted field
tests (RCT) across 170 villages in Tanga,
Tanzania.

e Age:7to13 (atotal of 2,700 children)

«  Instrument: Early Grade Reading
Assessment(EGRA) / Early Grade
Mathematics Assessment(EGMA)

@ Tome GLALS (T t

Mission =
«  SDG 4 aims to provide children and young people with
quality and easily accessible education plus other
learing opportunities.

*  Oneof its targets is to achieve universal literacy and. i
numeracy.

« Baseline
o 74% of children never attended
schools, 93% of children don’t read
asingle word
« Intervention effect (Kitkit School users:
«  Amajor component in acquiring knowledge and 00%)
valuable skils is the leaming environment. o Literacy: 2 to 5 times more
©  Numeracy: 1.8 10 7 times more

(reference) Global Learning XPRIZE Data

About Kitkit School Curriculum

Early Childhood Development/Digital Early Childhood Development/Digital
Skills Skills

Oral Language Number dentification
Print Awareness Quantity Discrimination
Letter Knowledge i
Phonological Awareness Representation of Numbers
Systematic Phonics Instruction Addition
Vocabulary Subtraction

Spelling Missing Number
Fluency

Written Expression Multiplication

Comprehension-Sentence Word Problems

Comprehension-Stories




Inside Kitkit School

The Fields of Kitkit School

Pop-lp Leaming

(Tanzania) (Rwanda)

Pop Up Learning for
Rohingya Learners

(Bangladesh) (Kemy2]

= Academic Achievement Gains : GLXP Field Test Data Report

= Social Emotional Impacts : XPRIZE Social Emotional Study

»  User Data : User Data Analysis (Short Version)

Children Who Played Kitkit School Free Online Download
Country Project Number of Children
Tanzania XPRIZE Field Test 421
Tanzania E3Empouer Pilot Test 465 Type Namber of
Tanzania Kamara Pilot Test 12 Non-profit foundation En
Tanzania E3Empower 643 o e
Uganda Xavier Project - Refugee Camps 615 e 2
Kenya Xavier Project - Refugee Camps 180 e —— R =
Rwanda Kagina HOPE School 801 Qtters. 252
Rwanda 265 Academy Kindergarten 37 e mmm———
Bangladesh Pop-up Learning Project - IRC Rohingya Refugee Camp 297 foe !
Tanzania Ubongo Co-branded Applications 96077 o
Total 99,548

Sekolah Enuma Indonesia

Enuma School

e Bahasa Indonesia, Mathematics, English as Foreign Language (EFL)
e preKto Grade 2 curriculum with game-based activities, e-books, videos

Learning Management System (LMS) - monitoring each student’s progress
Available On/Off line
Deliverable via smartphone and tablet

Field Test (January ~ March, 2021)

Atotal of 586 children in grades K-3 in a 3-month intervention in Indonesia (Lampung & Medan).

The children participated in 60-minute sessions daily on weekdays during the intervention.

.

Observations on children’s play
« One-to-one Zoom interview with each facilitator for the overall evaluation of the project

Pre-and post-test to assess academic gains

Academic Gains (Pre- & Post-test)

The average attendance in Lampung and Medan was 47 and 46 days, with a minimum of 20 and 24
days, respectively.

Children completed an average of 116 lessons in Lampung and 130 lessons in Medan.

The children in Lampung showed significant increases in the post-tests for all three subjects.

.

The children in Medan showed significant increases for Indonesian and math.

Mean Scores in Lampung Mean Scores in Medan

% join the Literacy Coalition &7

There are many ways to create impact:

@:

€%
#,

vy

Raise awareness about literacy and the campaign

Help communities use the program (devices, wifi, etc.)

Fund organizations to implement the literacy program in high need
areas

Expand the program access to include English and Math
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A

Message to Elementary or

Secondary Education

Teachersfrom One of the Japanese University

Professorwho has

an Autistic Son

Professor [IDA Fumiya
(University of Teacher Education Fukuoka)

FRRDIEFND
BHEEREENSDAY -

A Message
to Elementary or Secondary Education Teachers
from One of the Japanese University Professor
who has an Autistic Son

BEBEBEARTE ZiZ : REsEH

Professor IIDA Fumiya
University of Teacher Education Fukuoka

BREDEFIF2001EICEBEER RS b 7 LDOEAWER > TEENTEX LT,

INLY BEAKBEAZHEOHRBAL L TTEARL. REHFRADIH T,
PPTEAEY £ L 70

My son was born as an autistic child in 2001.

Today | would like to present this PPT,
not as the professor of U.T.E.F. but as one of a father.

REZSUREHEORE H=HHI1

LW, BAL CHDVIEEHIC. BOBEBOEBEEZHA KT 1S
LCOHFOREEZEREL, BTCEI LN TE BN, BHFVRORER
ZNDDEDIE NI EHF N,

Case |

Usually parents bring up their children referring to their own
grown up history, but we can not do so.

bR FELERLTLE > HR

A) DAFERLHROBBER S B) bhFERUFHROEDEHEH
—MHISIEA) ER/bIALEA. RERISIEB) AZLDOTIEAELD,

—EERTHIMABZECLADOBNREL<HD, (BFREL>7RE

BBETTTH)
PHATESEASVRBEL LTEENTELI LD ETOLRVLER 2T %o

We compare our child to-
A) non-disability children about the same year as our child days.
B) ourselves as about the same year as our child now.

I think B) is the standard case.

We become to feel envy at our parents because we are the non-disability children of
our own parents. We often feel “l was born as a non-disability but it was the incidental
case”.

w1
BEABHFFOSADOBREICAZENLIARITWETMN?

L 2
RD S bREIE END,
5059. 3607. 5367. 6271,

BRRFIChHh Y EITH?

4219, 4723, 9941, 8057, 7507 - - -

I. Do you remember the lunch menu of | 1.26,2020

2 .Can you distinguish the Prime Number ?

5059. 3607. 5367. 6271. 4219. 4723, 9941. 8057. 7507 - - -

c (U7 7 REREE] BEESE. F4ICLTET2LALEAER DD
EBBY ET,

RSz e WBAEADIIEETEI TS

53 ] Z<{OROBEORERHET S THELTLS REOBTF)
AL X —H—b AEA A B DR A B 155 B

A = RE NI R E S DFERIC DD

HeTFREAH — T 7L =L AEADEAT <IShh

HHEFOERNLENICEELODO6. ZAHLLAMAVDIEL THEZEDI L=

So called the Savant Syndrome

Autism children often are born with the Savant Syndrome.

For ex.
Lunch Menu Boy
Calendar Girl
Railway Time-table Boy (my son)
Prime Number Discernment Girl
Girl of the Perfect Pitch
And so on.
Parents are so amazed but this astonishment ability is the strong evidence of Autism.

SEEHSICHEEWL L

SR DIETIT— AN — ADEA WEEE RIBSHTH 5L, FREZNE
LWAICHIEL TRIFIEE LD E LW SHESIERLTES S &, FED
LREELROLLES,

VWVe parents wants teachers to-
evaluate the peculiarity the disability property of each child
and
show us how to develop their own strong points.

Then both children and parents will be relieved.
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BAETDFBETIS, WALWAT PN RLTNBET TH o7,
BEORA - Sih - AR - R - KA - BISCEMOEE/ /<
BRED [FETO%E] ORREIC, £1-—ROBRYEFEFICEINT
LWERERFETCOERIC, bIEPENEC BT ER IR

CASE 2

We notice that we can no longer get information from our own parents, grand
parents, ender sisters or brothers, elder friends and senior coworkers who were
going to give us practical information of parenting, and we can no longer get any
information from magazines published for non-disability.

We often terrified at the thought.

BAWRICET 2HEMPLZOFETD/ INTIT20T
[ - RADHR T, BADTFLOE ) ORBEERY, ZOKRICL->T
LEoFDF] ERT< B

BIRPRALD L ET

[8F. B, Rk RAOFBETIL, BFORRALEHEPT NI RTE R A LOK]
LRIy ay s lEREL,

(RIE - HB - RAZDELAHKICHLT 22 &b, REBBFOBHMHABICHS LB D)
We discover ourselves standing alone at the head as the disability child parents.
And our parents, grand parents, ender sisters or brothers, elder friends

and senior coworkers are also so shocked to notice that “ My information
does not work for them .”

It becomes another burden for us to encourage(soothe) them.

FEFICHEL 2
— SERRELEORLCABEBNICEHE. SOICIIRRERRES
EDEAMAFBEROMIFTZLHERELTELAD L.
[BEAWEDHRE L TOERIE—ATIEAE L
EREC, RIS Y ES,

We parents wants teachers to-

set the occasion to get information from elder parents of disability
children, and some kinds of exchange meeting not only with the parents of
disability children but also with the non-disability children parents.

So we can feel “l am not alone”.

REZELREEORE FHI3

RE WAGHOEAWBIR BAVWEHBEROEEN LRSI ATV,
hoFH [BEHE] L2WEh, MHOMRER/EL D & L TEECREEICH, T
TREE . TOWALRBEOR CILLTCATLTLE D,

CASE 3

There so many books published on disability education in Korea and Japan.
When we go to the book store or the library to get information,

the bookshelf is full of books on special support education and so on,

we parents are confused just in front of so many many book.

- HEOHOEMNERS - EREROD. REHEOHOREXRE
EZROMHHAY IS

CHFRE. MIREBIC L - T, EARTATERIC K - TRENERT S Z
ENH B

SBEOREER - £B - BITHREFICRY MR B LEBNE T 2B
HREPHBHXL, NA->REZORIZETA LN B2,

e A BAICBRT 2@\ ERET 25 OREEER (EECREICLLON

BUOH, ILZTA—LEA4LBELTHLLOHLBLONEDHER) TEADLE
A A=V LPTWVTT,

FEFHICBEN3

SEROELEICHE, A=A I T4 TRLETHVLDOT, ZEDEMAR
L LTOZEBOERMBIRN, JERBRICEICHNRARLTHELRS
EREEFROTEET,

We parents want teachers to-

show their own theory or practical knowledge brought out from
the experience of teacher career.

CBEHRVEBSICL2EFE. ETHRICLOD, BRRELHS

1L ZIFBAOBRETI
HEES [EFEORI KNS BE-REOTE BVRPENOTENAS -] TR T —VHIRE. 20074
&, BEEHEBSNELLELEAT, ZERCHRINTLET,

—SHBES WG, B4 OEAVONY T—2 3 REBEEHTHB, BAVERFHTRL BHE
K6, DHEFORRICTRTART 54— LY A TADLDREV, $<OBHEHK. Z DTN
BREIHERT AL,

Books written by disability person themselves are so useful.

For example HIGASHIDA Naoki, The reason | jump. 2007, is one of the most famous book
published not only in Japan but also in the other countries. But these books are not almighty.

REZECREZEORE Hl4

DEFORNVEEAZORFO, EBORBICENS Z L1055,
CBRURTE, VEPEAVE - HISH L THALNBERINASHERS ARD RV, Lo LEAL
2L TORBO I BEVWEBRDAADHIGI, REELHIRTEEVENS LD DS,

chBFIEHAVAB S LFELI L EIC, BFICREBDETLE ) ZEICBICRZES
—SRTHEEN D, ZOLBBEERTIOIHr AZELL [BBER~S T 4] %, fAHMLEN

- EROBEFIC, RONERETHRICHBAT 20FKEHLL,
hBFOTEEFLEFN ZNLRFELDOFEBER->TIR<HS

—ZORFOAE [ELOTBBARENEINICEUMONY, REZLEOHTLEI OTRALS]
WS nnn, EEEENECE2TLEL> TV,

CASE 4

We parents often get tired to make conversation with persons of goodwill.

Today in 2021, of course few person take discriminate attitudes to the disabilities.
But it is so difficult to explain about autism to the ordinary people.

Some acquaintances or friends gradually begin to avoid to talk about topics of
children in presence of the parents of disability.

We parents understand “Now he or she is so sensitive about talking about my
child. He or she is afraid that his or her saying unexpectedly gives impression of
the discrimination to me”.

We want to say “No problem, do not mind it ! ”.

SEEANOBEE 4

—HRATEDZ<OREER BROKEARLLE DIFIOWTOESENS
P TR EOEREREL TTRATELLBNTNE A, SHEE S0
FLEEDILIBEBE, BEMIBRARTELIEE VDTS, COLYHHRHEESR
DZCOREECLOT BEOEERLLEHNT B0 EBUEL, DAFO
TEVRFIE D, BRMAREBEEENBEEFACELLDTTY, LMD TI R
AERHBBEDFEICHLTE, ERARADBEOLELICHDITLENS
CHBIENBYET, FEFE Z0REENELHFALNLRABON, TE
BLETHIF TR




We parents want teachers to-

We parents have not been trained to explain our children’s condition
by the objective words.

So for example, at the consultation with the school teachers we can
not explain the issue with accuracy.

And we tend to appeal the worry and issue emotionally.

So teachers, please distinguish what is the most urgent issue of the
children and parents.

EREAOFLR T, A& REE R LORR B 1R RREEOZNLVBHREREBE T, FHIE
SR, FBIXEISAOREER LR, SEVCENVELCERLASTNBDOT, ERLIZLRICHESTEE,
HHpERELHL) BREEEEIEALYIBIENTEBNETT,

Rif, BRE, REE, BRLAOREED, KEORELEETY, HIIXES 7 2MAD
[A¥Pos] £E, BRICELAVREERTIMIOZCANIBIOBRRPBOREE, £/,
FRIERH - FRREE L ARRREE L OTROF v ¥ 2%, FRCIXLTWELETSEEH

YBEWTT,
BREFEOEHETH [BPLOR] ICEETHEIN, b FPREBRMINTEEREBDE LT,

The friendship of the parents of the disability children are so firm. We can understand each
other without objective words.

So at the first entrance ceremony day of the school we parents can make the life long &3
with each other.

And | think not only mothers but also fathers or grandparents relationship are so important.
Nowadays so called OYA|l no KA (Fathers’ Team ; TEAMO}FH{ X|) is often organized in each
primary or middle schools all over in Japan.

RAZECREEORE EHIS

[KY (BEZEDRLY) | LWzl LIRICRBMENIBREAOHESHNES ~D
ARLZ

Case 5

In Japan one of the sentence Kuuki Yomu (9] 7] S 5}2}3}Ch) has been
prevalent for these several years to coordinate the social human relations.

Such kind of human relation tactics are so difficult for autism persons.
For the autism persons and parents, this word is one of the pressure word.

FEF~DBEWS

LHLETHEDHEL GEAL) ZEH—D0%kkEE L TR
SNBFHEICY (FRBEROCY) HcEr e, BERORICLHDONEZFLED
BZLOTERBVALEBVET,

[B5FH5T L] 2ROZEFENIG. BBERIFZATHLLHDRKEAY PTLOTEAEL
& Lyts S

We parents wants teachers to-

make non Kuuki Yomu atmosphere and diversity tolerance in the
classroom.
And also some of the non-disability students will be relieved.

REZEUCREEORE =46

[T _RCOBEZEFEELVL]
[ZDREEDL TRTELEL L
EWS LWhiE 77 2DRE] ~ORE

CASE 6
There is a kind of praising prejudice in Japan,

saying that all disability person is pure and justice,
saying that all parent of disability is pure and justice.

* BRERICE,. LROL I hLbiE [F7720RRE] #ihT 2ERL 52 L5 TH,
FEBAVEOERDER L, TLE oI [BEEE>TWAOICTHBEE] & L THEONSE
HbHDL5 T,

ALDLZIBLTTFE>TVBLLLDTT A, [EHREEEEEG LEVETARTT)
WS e, BYICHLTEI LHRBOR—XE > bBEDTY,

e, [7720RR] 0T, BAVEESPREER [ZABRRTT] & #HBH LIS,

IL—LHEVIRCVWEFICEN PP LB TWET,

Even of the ordinary and daily actions of disability person is often reported as a
impressed story.

If he or she really thinks so, it is no problem, but if they are pretending good
person, we will be injured.

Because of it is the praising prejudice, it is difficult to complain directly.

(REZEUHREEORL EHI7

AT A TICSL BHREHICL 2, —BREROHNRED WBEOILA DL

ECHARHFEOBUTRE SN R LHRER . T4 < ANBAVER- 7 F 77, BBl
A3 v S FEORRIAT 4 T~OHE

CASE 7
We parents expect not only the public government enlightenment

but also the movement of todays mass media contents.
For ex.T.V. programs, movies, novels and comics and so on.

BEEEHR -7, RE, BE, TLEFI7, MRGEMRICE L ESADHY F
I\ REREH S B E LRED > DI, HEOERIG

WAR [ AT A (EEHE)) 2019
icll7=.

There are so many movies, comics, T.V. dramas and novels.

Today | would like to introduce one Korean novel.
BAR 43 2 (EBEEH)] 2019
| read it last year and so impressed.

B AHF BRBETH SERE (HSMM) HXLEsA>. 2019F
ZOFITONTIE, FEBKANEREROWH [0514] ICEBOHEEWOTZOXE5|ALET

BEOER . T A bT, ARROBBREOEEF v 7 2 HFEET 5 LR o7, EAR
[#] OI18. LIy v VIEROEE, (S ARTOHEELSEINTLS,
MOTEMETFL L HICBI T LITho7 [#] . #ITCARE R oY ED T T, BHD
ZIMOBARIARIEN & SYTIRITVWBREVLS Ry oy T 7 VEEN~NDEE, Ryvv
BEICHT 2, £1HOANENSOERICKT S [#] ORRE - RY, HOLELLHLDEFICL
KhEnBBY . BHORER->TOERT F oY Y0, ZOBGTHERIT LY 7T L D
(%] OEEOR, DIt BEEXERT S LOREN. [EhnTE] #KREICLT,
WA EFEBIYTAICHEANTNC, LWRLR TREEER] &5 2 EEBEN. NSt
BLEEN L LW, Bk MBICENLNTRETZ Py U efinfchben [#] 0ME%,
HBEEAFEDESITRR B ?

[SBERR] BEBLULEL LT, £L0EYOANBEEEORBAL LT, KALSZE
DESALBED LIWATH S,

BEEA U P LHBREICNY TN TEBHINT NS, N ILEZELTWS AR, FRICHKEL
THE, <BERE 929.13)|C53 >

B at last

BENB4BLZ0E, BAVRKEEN AL OBLLTRRE, FROKESIC
BETET CLREAPBLOTREREVAEWNS ZETT,

I think few parents in the world can explain what they really want to inform to the teacher.

SHOZO&ER I, REESORRE, PROKESD SEVREE SFORENDERE A,
BBEA, ZOMIRED SHVRRE BANATE CHIRSATLIEAWERA - REEOF
BICEANLRRMEE, FAT [BHL. HRML. —B] LY LT, HEDEIOEHE
WEFE VI DITRBY FA, CDEHERORJFEZOTHEICA>TLE2TLEDT, Bk
FHEb->TELNBREE - FLIbLE, SHNPBHINILEBENE LNEEA,

Today | made this PPT by the information of my own, of my friend parents and of the books
written by disability persons themselves.
And make these information objectively and relatively and generalize by myself.




EIRHE L TORDFECHRDNEFIL WS bITHHY A, HETIIERL,
RELTOIMBZNIESL S REBHIORTT, FBFOREAL T, B 2BMIRET
BESHYET) o

RETREHY EEADY, BOMBLOEMIRERZERRLTH Y, BHXBHFIOL TR
FEABDOTY,

And my life history for these 20 years as the father is not successful (full of failure).
My research major is the Historical Study of Higher Education International Relations
not the Special Support Education.

ST, BESFEPVEANADCEDONEBI, ZOREENHEYRELAL I LILBROE
Rl RLTL &P,

TN HECHTEREZLLTOTS/ Feh, REBREECHT 2NRBHI ORI 2HD
TlBHY A, BNFO TEBTIEL - TERL EMRICRED, ML TOIBHNERS
BLELSBRERERITELFT, HORSH . FLLORMEEFRLE (BH L %ED)
RE>TLELBLELI LT BLHIC, VOO BICHIT O TELITHEEROTT,

You teachers will notice that parents of disability child tend not to be modest when someone
praises their child.

That attitude does not cause from the pride of the parents.

They have to discriminate what their child can do and what their child can not do every day.
They know that too much inadvertent modest makes it difficult to discriminate the child’s
accurate ability. So it is the behavioral pattern that the parents acquire spontaneously.

HRPO@EH VR (F) A 2 LTZOREEH, BLBZ EBHICAEZDYRLTLES,
LLRARERIEDLHY ETH IEE] SoTW > THAHY A, REEICL-T [HIN
AV Llf, BRTBRE, BHEAE, ETRERUTEAC. ZNENDOFEL D> TES
N TAELTOBYE (BY &5) | BOTTH D,

FEAE, BHAVEBRALF TR ZOREZICH, BICEIHRE L, B4 L LEBBOBES
TEBLBI LD HBEDTEAEVTLLIN, ZNIE. AEDFTH—, 2245 lREELED,
HEELS, FUEVLRL AEOBLEORTTY,

Disability persons and parents in the world are carving a way for themselves through many
hardships. For the parents the disability is one of personality of the children.

Maybe you teachers discover some kind of cheerfulness in parents.
That cheerfulness come from their experience of the hardest trial of their life history.

BFFLRECABERANS LS LLBIENTHSIE, EHED

[B&] - [BR] - B8] - (B8] H"#Hr-aRBOKHIELADOERTHY
(FIRIMBRIFECLVH SR [FB] - [BB] BE-TEELED) |
SLELZOBRPICHY XY,

FICL>TEE. FETD [NF 1] THY [F450] THY, PERATTHA, LEPHEL
[HER] LV BHEIPBRVTT,

After my son’s physical examination at 18 months, my wife and | have discovered
new issue every year, every month, every week and every day for these 20 years.

For me, my wife is precious buddy and strong rival
and saying metaphor, the comrade in arms (#7-2).

hYEFEEEER > TEINTEL LRV, AHBROATEAELEEEA
ANEBODhBHNEEAR, THRFAALBEEL TS LT,

My son has been happy for these 20 years, because he met so many good teachers and friends.
He himself also has a consciousness about it.
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A Study on Family Education in the Tang Dynasty

YUAN ZHEN
(PUSAN NATIONAL UNIVERSITY)

<Abstract>

The Tang people highly valued family education. First of all, they attached great importance to ideological
and moral education. Secondly, they stressed on passing on imperial examination-related knowledge and skills.
Moreover, great progress was made in forms and methods of family education. Therefore, family education in
the Tang Dynasty occupied an important position in the Chinese education history and greatly contributed to
the continuation and development of Chinese civilization. This study examines the main contents, forms,
methods, characteristics and achievements of family education in the Tang Dynasty. In anticipation of
providing practical experience for contemporary family education.

keywords: Family Education, the Tang Dynasty, Moral Education,Imperial Examination-oriented Education,
Teaching of Skills.

L Purpose

In ancient Chinese society whose official education was not as advanced as modern society, family
education was an important means of carrying forward and continuing human civilization. Therefore,
family education was highly valued by feudal dynasties of past ages. And the Tang Dynasty was no
exception. The Tang Dynasty, as an important stage witnessing the prosperity of Chinese ancient family
education, mainly focused on providing ideological and moral education, and passing on imperial
examination-related knowledge and production skills. In terms of moral education, the Tang Dynasty
highlighted the individual’s obedience to the society and the subordinate’s responsibility for the superior,
which suppressed the individual’s independence and innovative spirit. Meanwhile, the Tang Dynasty also
stressed on cultivating people to be determined, diligent and thrifty and good at conducting themselves in
society, which carried forward and developed the traditional virtues of the Chinese nation. In the process
of imparting imperial examination-related knowledge, the Tang Dynasty laid great emphasis to poems and
countermeasures for current affairs, which was quite different from that in previous and later dynasties.
Although such emphasis of the Tang Dynasty had dense utilitarian coloring, it showed greater concern to
the contemporary society and had obvious intentions of educating people with a view to serve to the
country. Family education of the Tang Dynasty was expanded from individual families to society, thus
further achieving its goal of educating the whole society. Family education culture of the Tang Dynasty
has reached a new height and made brilliant achievements. Therefore, a study on family education in the
Tang Dynasty can give great enlightenment to family education in society today.



II. Method

In this study, the literature review method was used to collate and analyze primary literatures related to
the Tang family education such as “The Imperial Examination System of the Tang Dynasty”, “Political
and Economic Measures in the Zhenguan Period”, “Ancient Laws and Regulations of the Tang Dynasty”,
“Historical Records of the Tang Dynasty” and “Administrative Codes of the Tang Dynasty”, in order to
investigate main contents of family education. On this basis, secondary literatures were consulted and
sorted out, to analyze forms, methods, characteristics and major achievements of family education in the
Tang Dynasty.

III Family Education in the Tang Dynasty

1. Main Contents of Family Education in the Tang Dynasty

1). Moral Education

In the ideological, moral and behavioral education, the Tang Dynasty took filial piety and fraternal duty
as the principal thing, and required people to be patriotic and loyal to the emperor and filial to their parents
and show respect for elders and politeness to teachers. Moreover, they also educated their children to be
determined, diligent and thrifty and good at conducting themselves at society, which also constituted an
important part of moral education in family education.

2) . Imperial Examination-oriented Education

The imperial examination system is the main system for the Tang Dynasty to select officials. Therefore,
the Tang people were fond of learning, because they hoped to get official ranks in the imperial
examination. The Tang people were quite strict when teaching and supervising their children. Imperial
examination-related knowledge imparted in family education of the Tang dynasty was mainly centered by
examination contents (mainly poems) and methods. The Tang people imparted imperial
examination-related knowledge in family education, which had dense utilitarian coloring, but they showed
greater concern to the contemporary society and had obvious intentions of educating people with a view to
serve to the country. Therefore, family education in the Tang Dynasty has a greater contribution to the
development of ancient Chinese cultural education, as well as family education in today’s society.

3). Teaching of Skills

The teaching of skills was one of important parts in family education of the Tang Dynasty. In family
education of the Tang Dynasty, especially the family education by the family of laborers, people still
stressed on teaching skills to their later generations. This was the basic form of transferring knowledge
and skills about science and technology in the Tang Dynasty. Main skills taught in family education
included: agronomy, handicraft skills, and astronomical calendar calculations.

2. Forms and Methods of Family Education in the Tang Dynasty

In the Tang Dynasty, the form and method family education had been diversified and developed on the
basis of that in previous dynasties. Besides witnessing a wide popularity of monographs on family
education, the Tang Dynasty also developed relatively systematic written family disciplines and clan rules
which were formed mainly for punishing people for their major faults. The form of using poems to
educate children was widely applied in the Tang Dynasty, which was also an innovation of the Tang
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Dynasty in the form of family education.

In the Tang Dynasty, progress was also made in family education methods. In family education, the
Tang people were good at adopting vivid and intuitive methods such as fables to make family education
vivid and facilitate children’s memorization and understanding. Compared with family education in
previous dynasties, family education of the Tang Dynasty had become increasingly diversified and
gradually mature in its form and made breakthroughs and development in its method. Although the Tang
people developed some strict disciplines, they educated their children basically by reasoning the children
with facts. They usually took advantage of parental authority and family affection with the educated to
reason the educated with facts and touch them with affection, thus achieving the goal of education.

3. Characteristics of Family Education in the Tang Dynasty

The Chinese traditional theory of “cultivating one’s moral characters, putting family in order, managing
state affairs and pacifying the world” build links between individual “families” and the whole “state” and
gives birth to the concept of “family-state co-construction”. Therefore, the family is an organization in
which all family members live together, as well as a social unit engaged in production. Since the Tang
Dynasty, family education gradually went beyond the range of individual family or clan and began to
spread widely in society. It had gradually become one of important methods for educating people in the
Tang Dynasty. Family education in the Tang Dynasty exhibited the following characteristics. First, family
education expanded the scope of its influence and become one of important ways of social education.
Second, the imperial family education showed its appearance, received great attention of rulers and won
wide spread. Thirdly, female education received high attention in the Tang Dynasty. In the form of popular
culture, family education of the Tang Dynasty promoted the popularization and dissemination of
Confucianism, and infiltrated Confucianism into all the words and deeds of the family life, thus
contributing to fostering a good family atmosphere and fulfilling good functions of social education and
enlightenment.

4. Major Achievements of Family Education in the Tang Dynasty

The Tang Dynasty was an important stage when family education was thriving in China. The family
education culture developed to a new height and achieved great success.

First of all, a complete set of works were published on the imperial family education. Imperial family
education of China has a distant origin and a long development. However, no systematic and complete set
of works on imperial family education had been published till the Tang Dynasty. The book “On How to be
an Emperor” of Li Shiming as Emperor Taizong of Tang is the first systematic and complete work on
imperial family education in China. It has produced significant influences on imperial family education of
later generations.

Secondly, relatively systematic and complete family discipline and clan rules were developed in the
Tang Dynasty, which set a precedent for later generations. “Family Disciplines of Liu” of the Tang
Dynasty is the earliest systematic family discipline in the history of ancient Chinese family education.

Thirdly, female education was strengthened. Female education came from the “Warnings to My
Children” written by Li Shu in the Tang Dynasty. This book was the first to clarify its aim of “educating
both male and female”, to elevate female education to a position as important as male education.
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IV. Conclusion

In summary, the Tang people attached great importance to ideological and moral education. And
they stressed on passing on imperial examination-related knowledge and skills. Moreover, great
progress was made in forms and methods of family education. The Tang people attached great
importance to family education, with the following manifestations. First of all, they paid great
attention to reading and learning. Secondly, they thought highly of prenatal education, early
childhood education and lifelong learning. Thirdly, they highly valued the effect of environmental
edification and the model. In addition, on the basis of inheriting family education traditions from
previous dynasties, the Tang people created many writings and poems for teaching their children, and
relied more on their own words and deeds to educate and influence their children. All words and
deeds of elders, parents, elder brothers and elder sisters were good materials of education. All these
had laid the foundation for the development of family education in the Tang Dynasty.
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The Impact of a Self-Care Mindfulness Group Counseling
Program on the Parental Burnout and Mindfulness of
Parents with Young Children in South Korea

Moon, So Hee - Lyu, A Young - Cho, Mi Young - Yoo, Soon Hwa

(Pusan National University)

<Abstract>

The purpose of the present study is to examine the impact of a self-care mindfulness group counseling
program on the parental burnout and mindfulness of parents with young children in South Korea. The research
subjects were 20 parents with young children in South Korea(the experimental group, n=11, and the
comparison group, n=9), and the program was conducted in the form of 6 180-minute sessions, with one
session conducted per week. In order to identify changes in the parental burnout and mindfulness of parents
participating in the program, the study conducted a pre-post examination. The SPSS 18.0 program was used for
the collected data, and an independent sample t-test was conducted to verify differences between the
experimental group and control group. The study also conducted ANCOVA that controlled for pre-scores using
covariates in order to increase the statistical power of the study with regard to the differences. The results found
that, first, the experimental group participating in self-care mindfulness group counseling decreased their
parental burnout scores when compared to the control group. Second, the experimental group participating in
self-care mindfulness group counseling appeared to have increased in mindfulness unlike the control group.
This shows that the program is effective in decreasing parental burnout and improving mindfulness for parents

with young children.
Key word: Mindfulness, Parental Burnout, Group Counseling, Parents with Young Children

Parenting consistently impacts the holistic development and growth of children. Especially, Early
childhood, as an important period for the foundations of development, involves the rapid development of
autonomy and the self-concept through a variety of experiences mainly with the parents, as well as the
development of self-help in everyday life(Gross, Conrad, Fogg & Wothke, 1994). However, at the same time,
parenting is an essential or challenging task for parents with children because young children rely on their
parents without having the ability to adequately behave on their own. Multiple preceding studies claim
that parenting activities for young children can cause stress for the parents(Kumalasari &
Fourianalistyawati, 2020). As a type of sustained stress experienced repeatedly in everyday life, parenting
stress can lead to parental burnout(Crnic, Gaze & Hofman, 2005; Kim & Oh, 2018; Park, Kang, Kim & Kim,
2012).

Parental burnout refers to a state of physical and emotional exhaustion as a result of the hard work
that parents exert to fulfill the needs of their children(Procaccini & Kiefaber, 1983). Abidin(1990) claimed
that when parents are excessively stressed from parenting, they can manifest dysfunctional parenting
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behavior resulting from psychological burnout. Furthermore, such dysfunctional parenting behavior has
an emotionally negative impact on children, which in turn can reinforce the dysfunctional parenting
behavior on the part of parents, thereby causing a vicious cycle between the negative affectivity of the
children and the dysfunctional parenting behavior of the parents. Thus, exploring the protective factors for
parental burnout seems to be essential.

Mindfulness is emerging as a method for preventing and managing personal burnout. Mindfulness
involves paying attention to the experiences of the moment and thus being aware of them by accepting
them as they are(Kabat-Jinn, 2003). Mindfulness has a negative correlation with parental
burnout(Cousineau, Hobbs & Arthur, 2019; Neece, 2014; Parent, McKee, Rough & Forehand, 2015). In
practice, mindfulness is known to reduce the stress of parents in parenting situations thanks to the
brilliant effects of affective awareness and self-regulation and also to increase efficacy, euphoria, and the
quality of parent-child relationships(Beer, Ward & Moar, 2013).

The purpose of the present study is to confirm the effects of decreasing parental burnout and
increasing the level of mindfulness for the parents of young children through a self-care mindfulness
group counseling program that lets parents care for themselves. Exploring protective factors for parental
burnout, such as mindfulness, can actually contribute to establishing a plan for preventing and reducing
parental burnout.

The research questions are as follows. First, does the self-care mindfulness group counseling program
have an effect on the mindfulness of parents with young children? Second, does the self-care mindfulness
group counseling program have an effect on the parental burnout of parents with young children?

Method

1. Participants
Participants were 20 parents with young children in South Korea(11 in the experimental group, 9 in
the comparison group).

Table 1. Characteristics of research participants

E i C E i
Variable Xpen Qmpa Variable xperl Comparison

mental rison mental

30-39 5 4 . 3 2
Mother’ hild"
0;\ T 40-49 5 5 CA'dS 6 4
> Age 50-59 1 0 9¢ 6 2 3
Total 11 9 Total 11 9
2. Measures

MBI-GS(Maslach burnout inventory-General survey) was developed to measure the burnout of people
at large. This study used modified version of MBI-GS, which was revised to suit parents by Han(2010), as
the parental burnout measurement. To measure the mindfulness, Mindfulness Scale(Park, 2006) was used
in this study.

3. Experiment Design

The program was conducted in the form of six 180-minute sessions, with one session conducted per
week. In order to identify changes in the parental burnout and mindfulness of parents participating in the
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program, the study conducted a pre-post examination.

4. Data Analysis
The SPSS 18.0 program was used for the collected data, and an independent sample t-test was
conducted to verify differences between the experimental group and the comparison group. The study also
conducted ANCOVA that controlled for pre-scores using covariates in order to increase the statistical
power of the study with regard to the differences.

5. The Self-Care Mindfulness Group Counseling Program
The program used in the present study was self-care mindfulness group counseling program. The
details of the program are as follows(Table 2).
Table 2. The Self-Care Mindfulness Group Counseling Program

Sessio I
N Goal Activities
- Self introduction and program introduction
Understanding self-care - Becoming acquainted
1 and mindfulness and practice - Expectations for the group
breathing meditation. - Understanding self-care and mindfulness
- Breathing meditation
Sharing existing self-care - Breathing meditation
methods and their greatest - Exploring and sharing my own healing methods
2 current difficulties, practicing - Exploring and sharing my greatest current difficulty
staying while observing the - Observing the bodily senses and staying
bodily senses they feel. - Naming the bodily senses

. . - Breathing meditation
Creating their own safe )
. - Creating a safe zone
zone and share their most . . o
e - Exploring and sharing my most difficult moment after
difficult moments after >
3 ) becoming a parent

becoming a parent and ) . )
. - Observing the bodily senses and staying
Practicing body scan ) .
oo - Naming the bodily senses

meditation.

- Body scan
- Breathing meditation
Being aware of the - Becoming aware of my main emotion
4 emotions they feel mainly - Observing the bodily senses I feel from my emotions
during parenting and - Staying in the bodily senses that my emotions are feeling
Practicing walking meditation. - Naming the bodily senses
- Walking meditation
- Breathing meditation
Exploring the moments - Exploring and sharing the moments I felt guilty as a parent
5 they felt guilty as a parent and - Observing and staying in the bodily senses that I felt guilty in
Practicing tea meditation. - Letting go of guilt
- Tea meditation
6 Finding their strengths - Breathing meditation
and To increase their efficacy - Finding my strengths and Group support
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- Eating meditation
through group support - Inspecting group expectations
- Sharing overall impressions

Result&Conclusion

Table 3. Comparison of pre—test scores in experimental group and comparison group

Experimental Comparison

t
M(SD) M(SD)
Parental Burnout 3.20(0.27) 3.29(0.32) -0.73
Mindfulness 3.05(0.38) 3.19(0.39) -0.80

Table 4. ANCOVA with the pre—scores as the covariate for parental burnout and
mindfulness

Pre-test Post-test
Experimental ~ Comparison  Experimental =~ Comparison F
M(SD) M(SD) M(SD) M(SD)
Parental Burnout 3.20(0.27) 3.29(0.32) 1.38(0.28) 2.13(0.22) 43.52*
Mindfulness 3.05(0.38) 3.19(0.39) 4.67(0.26) 3.55(0.62) 86.94*

p<.001

The results found that, first, the experimental group participating in self-care mindfulness group
counseling decreased their parental burnout scores when compared to the comparison group. Second, the
experimental group participating in self-care mindfulness group counseling appeared to have increased in
mindfulness unlike the comparison group. This shows that the program is effective in decreasing parental
burnout and improving mindfulness for parents with young children.
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Analysis of Research Trends Related to Social
Responsibility in Higher Education in China
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<Abstract>

The goals of higher education have expanded from pure personal development to participation in the
development of the whole social culture (Pachon, 2009). According to the Chinese Education Statistical
Yearbook, by 2019, there were 2688 general universities in China, with 40.02 million students enrolled, and the
total university admission rate reached 51.6%. As the size of universities increases, the influence of universities
in society increases, and the relationship between universities and society becomes more and more complex, so
the demands and expectations for universities are also increasing. It gives universities a new role and links
them to the resolution of various social issues such as sustainable development, poverty reduction, peace and
human rights. This study collects 313 academic journal papers related to university social responsibility over
the past 20 years from China Aspiring and analyzes research topics, published journals, and key authors of
research papers on university social responsibility using citespace software. By doing so, we analyzed the
situation of research related to social responsibility of universities in China. As there are 8 core journals,
CSSCI, as there are 8 core journals, university social responsibility and related research are maintained at a
high level and high-quality research results are achieved. It is possible. Most authors are conducting
independent  research, so collaborative research is lacking.

Key words: Higher Education, University, Social Responsibility, Research Trends, Citespace
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[Session A2]

Curriculum Spaces for 21st Century Competencies

Young-eun Kim
(Korea Institute for Curriculum & Evaluation)

<Abstract>

This presentation is about how to organize competency-based curriculum focusing on curriculum spaces for
21st century competencies in the primary and secondary schools. I will compare the traditional approach of
curriculum and suggest the transition to a new paradigm for school curriculum. Also, the main key words to be
focused for future education and curriculum development will be highlighted as the penetrating principle.

Then, several cases from many countries about how to organize subject curriculum around competencies will
be shown.

Curriculum Spaces for
2 Ist Century Competencies

[
Young-Eun Kim

(Korea Institute for
Curriculum & Evaluation)
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Curriculum as content?

© disciplinary knowledge - competencies
knowledge accumulation = problem solving skills
= complex world, various capacities

= OECD Education 2030: wellbeing in the future we want >

transformative competencies, student agency

©+ curriculum: meanings in students’ life and the society

= What to teach? > What students need to know and be abl

e to do, & why?

lit review for
future education & curriculum

21st Century

Customized C

Competencies urriculum

Aligned & Integ | ¢ ricyium Auto

%

rated Curriculu
m

[ penetrating principlel

B IS s
r t : .
Jourpal of Curriculum Studiesu What is competency?
327 articles(2010-2019), key words frequency
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ject policy Combi iat rting knowled d attitudes i
zzsgg‘mem lg desitgnt n the natural settings (Chambers, 1993)
conten
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gg ':i;’:ed”e‘“s'm 13 ;effforrn ties(cognitive, affective, and behavioral) (Spady, 1987)
12 ifferentiati

gi intetgration 12 Clezzﬁ,?t;,a on 1 In a particular context, related to performance

system 12 autonomy iscipli i
2 knowledge i b ihd vs. disciplinary knowledge vs. skill
22 multicultural 10 discourse ........ ‘ z
22 standards ~ z o

Competency Frameworks
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Finnish National Core Curriculum

7-9 biology

[ Transversal competences ]

C3 Framework: NCSS+15 & &

1 Social studies (K-12): College, Career, & Civic life

EE] ion) 1
veloping questions
and planning inguicids

ting sourcel{Communicating conclusions
evide taking informed ax

Common Core Standards Adoption by State
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F4 | e Fusa e
[ Contents ] [ ZEEA i

C1 biological research gt 288 Hwab)

C2 field trip to nature..

C3 the basic structure and function of Fie vz "

an acosystem #8¢ A2 23|y 83 T iz asi \\$
C4 what is life? ELEE D] ,
C5 human being HECERX] & q:
N

C6 towards a sustainable future
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TABLES:  Suggested K12 Pathway for College, Career, and Civic Readiness
Dimension 1, Constructing Compelling Questions

BY THE END OF GRADE 5* BY THE END OF GRADE 12

AND
DIIK2 D1135 D168 D119
portant o the student, toothers (eg, peers, adults)  the feld. inthe field.
D12k : D1235. D128 D129:42
interpretations o concer
peling question.

TABLE4:  Connections between the C3 Framework and the CCR Anchor Standards in the ELA/Literacy

Common Core Standards
DIMENSION | ANCHOR | DIMENS! ANCHOR | DI N | ANCHOR | DIMENSION | ANCHOR
1 STANDARDS 2 STANDARDS. 3 STANDARDS 4 STANDARDS
Givies 2

Australian Curriculum

Year 7 ‘Civics & Citizenship’ content descriptions

8- 7 (content descriptions)

FEA o7 w7 e IS4, 5. FuY
w o9A 579 AT 9F,
3t age) 29, 94 28

Elaboration:
discussing ~~...
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m 30 FA, YASE TAED)
98 23 8919 BEE VETH

EAGZH JH2F| LFF §3
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Inquiries Geography % et - > using ~~
= kg
and Using A - N :
History e HIQ R L)
integrated themes For Competency-based curriculum
More interdisciplinary subjects, cross curricular themes o
o oum r non-disciplinary themes
Key competencies aligning with subject matters
%ﬁ:%ﬂ Integration of knowledge, skill, attitudes & values in subje
apabilies

standards& [l Curriculum & Eight
Assessments fll Instruction Learning
Areas

P21 Framework

Australian Curriculum

q:

ct matter curriculum

Highlighting skills and attitudes

Overarching skills vs. learning activities

No too specific contents/ standards like objectives
competencies for life, work, society
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Thank you so much!
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A study on the design of a problem-solving execution
platform for regional innovation competence development

Miho Kim
Suhong Park
(Pusan National University)

<Abstract>

Today's education is not far from knowledge-oriented education, which is far from actual problem solving.
Learning through participation in regional problem solving should be an important activity and object of
education. The purpose of this study is to devise a university participation execution platform that can
strengthen regional innovation competence and problem-solving competence while solving practical regional
problems. To do this, we designed the O20 platform concept, an integrated solution for regional problem
solving, using the rapid prototyping method. The research methods according to the research tasks are as
follows. First, core concepts and design strategies were derived through literature analysis and case analysis.
Second, concept design using CATOWE technique (1st Rapid Prototyping) was derived. Finally, we conducted
the feasibility study of the first Rapid Prototyping through three educational technology experts FGI.
Reflecting this, the concept of the regional problem-solving execution platform was finally proposed. The
characteristics of execution platform derived from this study are as follows. First, it consisted of the process of
selecting <actual problem selection - problem solving team building - problem solving process - evaluation
feedback>. Second, various participatory execution tools such as town meeting, action learning, and positive
search were used. Third, we used crowdfunding to select practical problems and resources. Fourth, online and
offline blended methods were applied for efficiency, effectiveness and data storage. It seems that the work of

revising and supplementing this concept should continue through follow-up research and implementation.

keywords: regional innovation competence, execution platform, learning through participation, regional
problems solving
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A study on the design of a problem-sclving execution platform for regional innovation competence development 3/

1. Purpose

+ Today's education, not deviated from knowledge-creating education.

* Learning through participation in regional problem solving should
be an important activity and object of education

« University's social responsibility on cultivating talents that develops
and changes the region

» The purpose of this study is to devise a university participation execution
platform that can strengthen regional innovation competence and problem-
solving competence while solving practical regional problems.

+ To do this, we designed an Q20 platform concept as an integrated

solution for regional actual problems.

A study on the design of a problem-solving execution platform for regional innovation competence development 7121

3. Results

1) Core Value Derived through literature review

- Case review results : core value for platform

Strengths Limits

» authentic problem solving + A one-off attempt led by governm
ental and NGO

+ Lack of sustainability, sociality, eco

+ Collaboration between government, nomic impact

+ |T-specific technology

+ Lack of local capacity development

« Usable platform for sustainability

+ Community members initiative

private enterprise and academia

Core Values Limited Factors
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3. Results

2) Concept design using CATOWE (1st Rapid Prototype)

University and Local community

RRP Finding group] [ Funding group]
- Loca University - Local Enterprise [Expet group| <Fiatiorm
- Local residents - A small investor -TE/SE Managerne
: Local govermen varnmes - Facilitator piog

N - Technical
supporting
onfine ||  open % RRP AF ¥ onik S Il Education

§ pmposal L stieen i ." i1 97 Al system

A i ‘ " _+{|| - Reatime
monitoring

& shaiting
RRP Probiem-solving Prabiem-solvin Evaluation &
select Fi 1]
Team building, process eedback e

Building regional innovation competence through
resolution of regional problems

Legal consiraints on organization and implementation /
lack of community consciousness | lack of participation / lack of facilitative expertise

A study on the design of a problem-solving execution platform for regional innovation competence development a/2

3. Results

3) Expert Review by FGl(contd.)

Evaluation criterion

Contents

- The platform meets learner's problem-solving skils and local community ca

Purpose pability building
validity - Well-organized core values
- Enough opportunities of community members participation
- Participation rate and empathy enhanced by crowd sourcing ways
- Providing Flexible solutions(e.g., AL, Al, TM) to the types of problem
F’roge_ss - Expected to be developed and utilized thanks to data accumulation and feedback
validity - Concerns about low participation rate at the early stage, so significant incentives
needed
- Smooth communication and feedback promoted by real-time monitoring and shari
Support ng ofthe activity information
factor - Considerhow and when to apply online and offline support elements respectively
validity - Ready for the High-cost/ advanced online technelogy
Fi - A matter of securing participants and publicizing
ield 8
5 e - Need to considerthe extent of platform user
applicability

- Long time for successand data accumulation
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4. Conclusion and Suggestion

1) Conclusion

* Qur platform’s core value is
* authentic problem solving
« Community members initiative
+ Collaboration between diverse stakeholders
« Usable platform

«  Qur platform’s conceptual prototype

+ Takes the steps of <selecting actual problems — team construction
& building - problem solving - evaluation & feedback>.

« Utilized Various & flexible problem solving tools like as town
meeting, action learning, appreciative inquiry

+ used online and offline blended methods.

+ Expert reviews have shown that our platform is the right direction to go.

A study on the design of a problem-sclving execution platform for regional innovation competence development 1421

4. Conclusion and Suggestion
2) Implication & Suggestions

« This study suggests an integrated solution of two areas in community
problem solving and member capability development, which means
that it has broadened a new research horizon as an integrated
problem solving solution.

+ There is a need for more specific support systems for platform
activation and management.

* |t is necessary to continue to modify and complement this process

through subsequentresearch and implementation.
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Latent Profiles Analysis of Career Development
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<Abstract>

This study aims to identify the latent groups and their predictors based on the career development
competency of adolescents in Busan city, Korea. Employed latent profile analysis (LPA) using
fifth-wave Busan Education Longitudinal Study (BELS) surveyed in 2020 on high school students. The
results revealed three distinct career development competency attitude types: “Active design group (34%)”,
“Mid-level design group (40.9%)”, “Passive design group (24.9%)”. As a result of analyzing the predictors,
the probability of belonging to the active design group compared to the passive design group was high
if there is an experience in club, experience in maker education, conversation with relatives, or

information gathering through mass media.

Keywords: Busan Education Longitudinal Study, Latent profile Analysis, ESR(Education for Social
Responsibility)

1. INTRODUCTION

The concept of career maturity has been developed based on the career development theory
and can be defined as the degree of preparation for vocational development tasks to be
performed at the individual's age stage [1, 2]. Similar concepts to career maturity include ‘career
attitude maturity’, ‘career competency’, and ‘career development competency’. The 2015 Revised
National Curriculum of South Korea defines ‘career development competency’ as a subject skill
that consisting of (1) competence for self-understanding and positive self-concept formation, (2)
interpersonal relationships and communication skills, (3) competence to understand the changing
vocational world, (4) competence to form a healthy occupational consciousness, (5) competence to
search for educational opportunities, (6) competence to search for job information, (7) competency
to make career decisions, (8) competency for career planning and preparation capacity [3].

Career development competency is a variable that positively affects students to continue their
studies and prepare for a job, and predicts successful college adaptation, and even labor market
performance after graduation [4]. Lack of career development competency may delay career
decision-making, avoid responsibility for career decisions, and cause career anxiety and depression
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[5, 6]. Research findings on the changing pattern of career development competency among
adolescents are different; there is a result that career maturity decreased significantly with time [7],
on the other hand, some authors concluded that the rate of change in career maturity significantly
increases with the passage of time [8, 9]. The contradictory results of previous studies suggest that
there may be different developmental trajectories of different career maturity within the student
group or that there may be various groups with different characteristics, or that factors predicting
each heterogeneous group and causality factor may be different. In particular, career education is
conducted in various approaches in the context of individual performance and interaction with the
environment, which assumed that there will be heterogeneous groups distinguished by the
developmental trajectory type of career development capabilities between individuals.

For these reasons research employed a latent class, latent transition, growth mixture models in
the analysis of career maturity, career competency, and career development competency has been
actively conducted. Latent transition analysis allows the potential class that an individual can
belong to change with time [10]. Therefore, this study aimed to (i) identify latent profile models
for career development competency in adolescents, (ii) identify factors that affect the latent
profile on career development competency.

2. DATA AND METHOD

Data
Research used data from the fifth-wave Busan Education Longitudinal Study (BELS) surveyed in

2020 on high school students. The subjects included 1,915 second-year high school students who
responded to all 16 items in the questionnaire on career development competency.

Measures
Used Career Development Competency questionaries by reconstructing the Career maturity

questionnaire in the Busan Education Longitudinal Study. The validity of the career development
competency measurement items was verified by conducting confirmatory factor analysis, category
probability curve, item fit (Infit-Outfit), person-item map applying RASCH Scale Model (RSM).

<Table 1> shows the career experience variables, that have been expected to assicuat with the
career development competency pattern by reviewing previous research.

<Table 1> Description of predictors

Variable Explanation scale
club experience degree of club experience 1-5
Maker education

. Maker education experience
experience

Part-time work

Part-time work experience

experience
Consultation with the homeroom
. teacher _ 1=yes
Consultation with the career counseling 0=no
o teacher
Career activity Consultation with private tutors
experience Conversation with parents

Conversation with relatives
Career-related assessment
Visiting higher education
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institute(school)
Participation in the information session

for the higher education institute
Information gathering through mass

media
Information collection through online

communities

Data analysis
To identify the optimal model for career development competency attitudes, several LPA

including Information Criterion (AIC), Bayesian Information Criterion (BIC), and the adjusted BIC
(ABIC) were conducted. Lower the indices value suggests a better fit of the data. The
Lo-MendellRubin adjusted Likelihood Ratio Test (LMR-LRT) and the bootstrap likelihood ratio test
(BLRT) were used to compare the models of k-class and k-1 class [11]. Entropy to evaluate how
well the latent classes are classified, greater than .80 indicates a good separation of the identified
groups [12]. Subsequently, predictor variables with these profiles were searched through
multinomial logistic analysis in consideration of classification error. For statistical programs, SPSS

26.0, Mplus 8.3 statistical programs were used, and R3STEP Auxiliary was used for predictor
variables analysis.

3. RESULTS
Identification of the number of latent dass

<Table 2> presents fit indices with class probabilities, result indices suggested the 3-class
model as the most likely latent profile membership. Information criteria AIC, BIC, and ABIC
decrease as the number of profiles increased. For LMR-LRT, no statistical significance was found at
5-class. Entropy results in highest at 3-class, indicating 3-class explains a better-fitting model. The
average posterior probabilities of the three groups ranged from 0.96 to 0.98, showing classification
accuracy close to 1. The classification ratio between 3-class was 477 (24.9%) in class 1, 785 (40.9%)
in class 2, and 653 (34%) in class 3.

<Table 2> Model fit for the different profile and class probabilities.

Classification
Criteria 2 3 4 >
Loglikelihood -37903 -36410 -35805 -35138
AIC 75904 72953 71776 70477
BIC 76176 73320 72238 71032
ABIC 76020 73110 71974 70715
LRT(D_L\’/\QE o <.001 <.001 <.001 0.54
BLRT(p-value) <.001 <.001 <.001 0.54
Entropy 0.904 0.926 0.905 0.918
class 847 (44.3%) 477 (24.9%) 454 (23.7%) 92 (4.8%)
cla class2 1068 (55.7%) 785 (40.9%) 447 (23.3%) 491 (25.6%)
Ss size] class3 653 (34%) 257 (13.4%) 248 (12.9%)
n(%) class4 757 (39.5%) 666 (34.7%)
class5 418 (21.8%)
osterior
probabilities 0.97~0.93 0.96~0.98 0.91~0.96 0.90~0.95

*p<0.05, **p<0.01,p<0.001

<Table 3> Estimated means of the three career development competency profile.

1

2
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tem Passive design Mid-level design Active design
1 2.552 3.604 4.887
2 2411 3.339 4.809
Career design| 3 2.698 3.856 4.936
competency 4 2.926 3.955 4.851
5 3.705 4.263 4.671
6 3.261 4.045 4.888
7 3.301 4.015 4.864
8 2.944 3.559 3.99
9 3.016 3.588 3.976
10 3.001 3.602 4.06
Career 11 3.057 3.675 4.092
preparation 12 2.888 3.972 4.917
competency |13 3.166 4.028 4.667
14 3.726 4.401 4737
15 3.609 4.302 4.649
16 3.663 4.383 4.704

(n.%) 477 (24.9%) 785 (40.9%) 653 (34%)

<Table 4> Factors affecting career development competency (reference group: active design group)

Passive design group

Mid-level design group

Predictors Logit value OR Logit value OR
club experience -0.248 0.003 0.78 -0.084 0.216 0.919
Maker education
experience -0.58 0.002 0.56 -0.224 0.132 0.799
Part-time work experience -0.234 0.56 0.792 -0.314 0.368 0.731
Consultation with the
homeroom teacher -0.114 0.55 0.893 -0.153 0.36 0.858
Consultation with the
career counseling teacher -0.186 0.315 0.83 -0.172 0.278 0.842
Consultation with private | _og | 0651| 0923| -0087| 0561 0916
utors
Conversation with parents -0.407 0.095 0.666 0.383 0.113 1.467
Conversation with relatives 0.511 0.002 1.667 0.079 0.596 1.082
Career-related assessment 0.194 0.38 1.214 0.107 0.593 1.113
Visiting higher education
instchute (school) 0.104 0.642 1.109 0.119 0.536 1.127
Participation in the
information session for the -0.055 0.815 0.947 -0.279 0.159 0.757
higher education institute
Information gathering
through mass media -0.553 0.012 0.575 0.088 0.675 1.092
Information collection
through online communities -0.335 0.124 0.715 -0.19 0.35 0.827

<Table 3> is the coefficient and ratio of the career development competency index. Labeled
profile and the mean of each factor were analyzed to see the characteristics for each profile.
Profile 1 (n= 477, 24.9%) was labeled as 'Passive design group’ that had difficulty in considering
their interests or aptitudes and solving the task of career planning or exploration. Scores for career
planning and career exploration were lower than average. Profile 2 (n= 785, 40.9%) was a group
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with a high level of career planning or exploration, named ‘Mid-level design group'. Profile 3 (n=
653, 34%) those with a high level of career planning and exploration, also a high level of positive
self-concept formation and creative thinking ability, was labeled as an ‘Active design group'.

Factors Influencing Career Development Competency

<Table 4> shows the results of analyzing the influence of variables related to career
development competency. Each coefficient interprets the ‘Active design group' as a reference
group. As a result of analyzing the predictors, the probability of belonging to the active design
group compared to the passive design group was high if there is an experience in club, experience
in maker education, conversation with relatives, or information gathering through mass media.

4. Discussion

Our study demonstrates the importance of indirect experience on a job could affect career
development competency. Suggesting broaden club activities that can be related to students'
interest in the vocational world. In addition, reseach revealed that ‘Maker Education’ is playing a
positive role in nurturing entrepreneurship and innovators through self-directed initiatives aimed
at maker education. Further longitudinal research on the effectiveness of maker education, which
expands from theoretical knowledge and learns in an integrated way is recommended. This study
is meaningful in that it promotes an understanding of the career development competency of
youths in Busan and discusses what appropriate interventions are needed to enhance their career
development competency.
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Global competence and the social responsibility of
education

Paul Standish
(UCL Institute of Education)

<Abstract>

What are schools for? What should they be doing? I want to suggest three reasonable answers to these
questions. First, the function of schools is to prepare people for society, so that they can fulfil roles that
contribute to its successful continuation. Second, the purpose of schools is to enable young people to develop
from within, each in their own distinctive way. Third, the purpose of schools is to initiate young people into our
shared human inheritance, those forms of understanding, developed through the centuries, that are of intrinsic
worth and that constitute the development of human mind. Each gives a somewhat different picture of the
responsibility of the school to society. Aside from these questions, however, we can also ask about the sense of
social responsibility that schools should instil in children and young people. Some will take this to point to the
need for explicit moral and perhaps political education; others will see social responsibility as having influence
on the substance of the curriculum as a whole. Against these familiar debates in education, I want to explore
the ways in which a more rigorous analysis of social responsibility might unsettle prevailing (especially
Western) conceptions of the self and society. I shall do this with some reference to the current concern to

develop global competences in young people.
1. Social responsibility in education

“Social responsibility” is a powerful phrase, and it seems to have obvious significance for
education: schools—those funded by the state at least—should surely be developing in
children a strong sense of social responsibility. They should do this through programmes of
moral education in which children learn the importance of social responsibility and develop
attitudes of mind and virtues that take up this responsibility. This much seems to follow. But
responsibility to what? To society? That seems to be the answer, but this opens a number of
questions.

Advocates of social responsibility are quite likely to see it as involving such values as
commitment to equality, redistribution of wealth to help the poor, generous aid towards poorer
countries, and provision of healthcare and welfare on the basis of need, not on the basis of
ability to pay. Such values might be instilled in children in schools through raising their
awareness of those in need, encouraging them to value equality not just of opportunity but of
outcome too, and leading them to see themselves as part of a larger community—ultimately
to humankind as a whole—in which helping and caring for others is a high priority. In
contrast to this picture, however, others may see social responsibility as making very different
demands. They may take the view that the society to which we owe responsibility is that of
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the nation-state. Our responsibility is to celebrate the achievements of our country and to
work towards its further prosperity. The strongest, wealthiest, and best societies are those in
which the market operates freely and in which individuals’ personal drive and ambition not
only improves their own wealth and happiness but has a trickle-down effect through the
creation of jobs, opportunities, and prosperity for others. The values that may most promote
this, it might be argued, are those of enlightened self-interest, entreprencurialism,
competitiveness, and national pride. It is relatively easy to see how these might be promoted
in schools.

It is important, I think, to acknowledge that both of the positions sketched here can
legitimately see themselves as promoting social responsibility. They have different conceptions
of what justice and democracy are. So this should show the need for caution: “social
responsibility” is a rhetorically powerful phrase, but it is an elastic one; when someone uses
the expression, we do not necessarily know exactly what they have in mind. Educational
policy documents often adopt such expressions, and sometimes the vagueness of the
expression is used to give some elastic to what is done under its name.

An interesting aspect of the use of the term “responsibility” in neoliberal societies was
anticipated by Michel Foucault and has been tracked more recently in the work of Jan
Masschelein and Maarten Simons. On the whole people want to take responsibility for their
own lives, and of course this is a value that is generally seen to be fundamental to
democracy. But in Foucault’s development of the notion of “governmentality”, he draws
attention to the particular manner in which the idea of responsibility is being increasingly
developed. Note that ‘“governmentality” is a word that Foucault makes up, to imply a
mentality of self-government. At first glance, this may seem acceptable enough in that it
seems to coincide with the value of taking responsibility of one’s own life, which we have
just acknowledged. But what is implied is that the manner in which societies have typically
regulated or “policed” their members has now become internalised: the result of this is not so
much a new freedom but rather that the police are within. Examples of this can be found in
the ways that ideas of a good diet or good exercise, or of what it is to be a good parent, or
of how to organise your career or your CV, or—most recently—of how to manage your
mental health, are imposed on us or enter into us, without our necessarily noticing. Yet in
their light we come to think about ourselves differently, and quite often this comes with an
increased anxiety: we have not kept careful track, we have not done enough. Responsibility is
not something we take up, but something we do to ourselves. This process, which
Masschelein and Simons call “responsibilisation” (imposing on the person an inflated and
artificial sense of responsibility and anxiety about this), turns us into what Foucault calls
“docile subjects”.

Let me return to a common assumption raised at the start: that social responsibility should
be advanced in schools through programmes of moral education. This seems plausible enough,
but it misses something that seems to me of fundamental importance: this is that questions of
social responsibility inevitably arise at an earlier stage, even if they are not explicitly
addressed. They arise in fundamental debates about the aims of education. I want to illustrate
this with reference to three broad conceptions of the aims of education.

2. Three conceptions of the aims of education

(1) The aim of education is to serve the needs of society.

Each society needs to renew itself as a condition for its survival. It does this by equipping
its young with the knowledge, skills, and attitudes that they will need in order to live in
accord with that society and to provide its workforce.
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But note: This can take the deeply damaging form of crude transmission and uncritical
acceptance of the society’s values and ways of life. Earlier forms of transmission sometimes
saw learners as empty vessels to be filled with knowledge (understood as piles of facts or
information) and inculcated into obedient behaviour. More recent forms have taken the view
that facts and information can now be handled by computers, so what is needed are skills
and competences, as well as appropriate dispositions for the consumer society.

(2) The aim of society is to pass on and develop those ways of knowing and
understanding that are part of the common heritage.

The bodies of knowledge and understanding that are the product of different societies
extend from the sciences and the humanities to the creative arts. These are part of the
common human heritage, and they are of value in themselves. It is a central aim of education
to initiate its young into these forms of knowledge and understanding so that they can be
sustained, developed, and celebrated.

But note: This can take a harmful form where it becomes an orthodoxy of uncritical
traditionalism, a display of national pride perhaps, and a kind of nostalgia for the past. Such
ways of thinking lose sight of the fact that genuine traditions of enquiry and disciplined
thought must be energised by their factions and critical disputes, and moved to new
possibilities by their avant-garde and by the subjective engagement of individuals in
conversation.

(3) The aim of society is to enable individual learners to develop, either through a
process of unfolding from within or through an authentic creation of themselves.

Education should begin with the individual child and their needs, for all people are
different. It should enable each to develop towards their full potential. This child-centredness
(or learner-centredness or student-centredness) tends, however, to have two different kinds of
emphasis. One version puts the emphasis on what unfolds from within the child, with clear
connections to aspects of Rousseau’s portrait of Emile. The other version has a more
existentialist orientation: human life is not like animal life, because the human being is
engaged in a process of self-creation. Human beings, however, often back away from the
responsibility this entails and settle into the conventional lives and fixed identities that society
offers them. Education should prepare learners to face up to the challenge of living their own
life.

But note: These ways of thinking can take problematic forms when excessive faith is placed
in the child’s innate qualities and natural motivation. The danger then is that the value of
initiation into cultural practices (including those traditions of enquiry mentioned above) is not
acknowledged. For example, it is quite reasonably said that the child learns through play, but
then it fails to see the way that play can be structured and that structure can lead the child
to things they would never discover by themselves.

As is obvious, I think, it is likely that most conceptions of education involve some blend
of these ideas, with varying points of emphasis. For example, the ideas of a liberal education



and of Bildung seem to me to connect strongly with the initiation into culture and
development of thought described in (2) above, but this initiation is then understood to
coincide with the growth of the individual person suggested in (3). Furthermore, in large and
complex societies such as our own, there must generally be some concern with developing in
young people the knowledge, skills, and attitudes that society needs, as outlined in (1).
Nevertheless, the three examples above point to real differences, and these could certainly be
the basis of specific arguments about how the curriculum should be constructed. They point
to the kinds of arguments policy-makers and teachers might advance as the basis for what
should be done. It would be wrong to argue with the policy-maker who states: “Clearly we
must prepare young people with the skills for work.” But there would be every reason to
criticise the view that this is the only thing, or even the primary thing, that schools should
be doing.

For present purposes, I shall not spend much time on the crude transmission model of
version (1) but shall assume that the present audience is likely to see the need for at least
some elements of (2) and (3). For ease of reference, let me now refer to enlightened forms
of these as liberal education (2) and learner-centred education or progressivism (3). It is
perhaps a striking feature of these two conceptions that, unlike (1), they place a central
importance on freedom. In the case of learner-centredness this is everywhere to be found:
children are born free, but society puts them in chains; children learn best when they are
free; happiness is natural to the life of the child, and they learn best through play; arts
education should encourage children’s imagination and free expression. For liberal education,
which has the notion of freedom (liberty) built into its name, freedom is not something that
human beings are born with but rather something to be achieved through the progressive
development of mind. That development is not a purely biological process (the organic growth
of the brain) but depends upon participation in ways of life—patterns of conversation, social
and cultural activities, disciplined forms of enquiry—that provide the practices and structures
that make this ongoing development of thought possible. Neither position settles in advance
what exactly should happen in the classroom, but they provide a strong basis for justifying
particular curricular and pedagogical practices. I shall come back to these points shortly in
relation to the idea of global competences and student agency, but first I want to make a
slight detour to clarify an important aspect of where we have reached at this point.

I recall a conversation I had recently with a visiting speaker who was talking about the
development of good judgement or “practical reason” (Aristotle’s phronesis) amongst university
students on advanced business studies courses (MBAs and the like). She gave a good account
of the nature of practical reason and the qualities it demands of someone in a management
role, as well as some indication of how these might be developed in students of business
studies. 1 asked her what the relationship was between practical reason, as she described it,
and the nature of the activity that the business was engaged in. Did the nature of the
business make a difference? After all the range of what counts as managing a business is
vast and open-ended: think of managing a company such as Daiwoo or Kakao or, by
contrast, of managing a smallish clothing shop or restaurant. Think also of managing an
enterprise such as illegal drug-dealing, perhaps on an international scale. The aim would be
the efficient delivery of the end-product (cars, social media, clothes, food, and drugs); and
also, usually, the making of a profit! Whether the management of the business was good
would be an independent question from whether the things being provided were in fact good.
If you are a good manager, it would seem, you should be able to manage any of these
operations well.

I said to the speaker that this separation between the management of the activity and its
purpose or aim was something that showed a contrast between, on the one hand, business and
management studies and, on the other, the study of education. I was not denying that schools
and education systems need management: | was saying that judgement of the quality of the
management of those institutions could not—or at least should not—be separated from



judgement of the educational goods they were trying to realise; their management was not just
a technical process but involved commitment to certain ends. Her response was that education
was the same as business: after all, she said, no one could agree on what the aim of
education was. I think this is badly mistaken. Of course it is true that there is disagreement
over the aims of education, as the three models I have provided above illustrate. The
important thing is that these are matters over which rational disagreement is possible. It is
likely—and certainly desirable—that the proponents of any one of my three models would
want to provide arguments to defend it. There will be limits to what can count as a
reasonable argument. In highly repressive indoctrinatory regimes, there are institutions called
schools and colleges, and surely they are managed in some way, but one might reasonably
suspect that those places are not providing education at all. The management of schools and
colleges in democratic countries, at least, should involve—and in a sense inevitably involves—
an ongoing engagement with what education is. I would like to say that the question of what
education is remains live in the practice of education.

3. Being explicit about aims in education

If the question of aims is live, why not make it explicit? This is, in effect, what the three
models I introduced do. Making aims explicit seems a sound basis for the management of
education, for policy and practice. It could provide the framework within which curricula,
including teaching and learning, are conceived. Moreover, having clear aims would make it
easier for students, parents, and other stake-holders to know what schools, colleges, and
universities are doing. Explicit aims should make it possible to be explicit about what is to
be learned, what teachers will provide, and what is to be expected of students themselves.
This will provide clear means of accountability and transparency for all. Surely that would be
a good thing.

But there is reason for some caution here too. The formulation of aims is sometimes seen
as the basis for setting the objectives of a course or lesson, and then these in turn are
spelled out in the form of learning outcomes, defined in more or less explicit behavioural
terms. Appropriate resources can then be assembled, learning content selected that will lay the
way for the learning outcomes, and teaching and learning methods adopted that will lead most
directly to these ends. This pattern provides an apparently clear structure for planning and a
means of assessing whether the process is being carried out efficiently. Things are broken
down in stages, as if on a production line with a clear product as the end result. There is no
doubt that, at different stages, Fordism and later the Total Quality Management developed at
Toyota have been influential in the organisation of education. Why should we object? When
educational budgets are under scrutiny, when international and intranational competition over
results is being stimulated, and when there is a desire to distribute educational opportunities
fairly, this systematic means of control, monitoring, and assessment has much to commend it.

One diagnosis of the problem is to be found in Jean-Francois Lyotard’s The Postmodern
Condition (1984, originally published in French in 1979). We owe him the term
“performativity”, which he explains with the following phrasing: “The true goal of the system,
the reason it programs itself like a computer is the optimisation of the global relationship
between input and output: performativity” (p. 11). Whatever we do must be justified by an
increase in productivity, understood in terms of a gain in time. The crucial elements are that
a practice comes to be understood as a process, a process is understood as leading to an
end-result, and efficiency is construed as the reduction of resource-costs and speed of
production. That makes a lot of sense for Toyota and the production of cars; but it badly
misunderstands the nature of education and risks destroying what is important.

Performativity has come to dominate education in most countries in the world, and it has



decisively shaped the thinking of the OECD. OECD principles and policy have global
influence, but that influence is less in the most dominant countries in the world, especially
those in which English is the main language. In South Korea, OECD principles and priorities
have a major influence on policy and practice, and discussions especially with Professor
Sangeun Lee of Andong University have helped me to appreciate the way this is played out
(see, for example, Lee, 2017, 2018a, b, 2019, a, b, c¢). Within the broad discourse of global
competences, let me focus on the OECD’s “Student Agency for 2030”.

The word is commonly found in such expressions as “travel agency” (the shop that helps
you to choose and book a holiday) and “estate agency” (the shop that helps you to buy or
see a house or apartment). These are everyday expressions, but the use of “agency” by itself
is not. So the word is being used in a technical way, with a specialised meaning. The OECD
explains what it means:

The concept of student agency, as understood in the context of the OECD Learning
Compass 2030, is rooted in the principle that students have the ability and the will to
positively influence their own lives and the world around them. Student agency is thus defined
as the capacity to set a goal, reflect and act responsibly to effect change (OECD, nd).

This definition is stipulative: the phrase “as understood in the context of the OECD
Learning Compass 2030 tells the reader that this is what “student agency” is taken to mean
in the OECD’s policy. Rather than taking an expression that is in ordinary use and working
with that usage, the OECD is appropriating a term and stipulating (i.e., stating and
determining) its meaning in the policy documents. There is nothing in principle wrong with
this, and it can be valuable for clarification (including in academic writing). But what often
follows, especially in policy contexts, is that the use of the required technical term carries a
certain status: it shows the speaker to be an insider to policy development and, apparently, to
have grasped the meaning of this special term. These effects are all the greater when their
source is a powerful global authority such as the OECD. (In the course of the Covid-19
pandemic, it has been common for politicians to adopt semi-technical phrases in their
speeches as an indication that they understand what is happening and to give what they say
authority. “We are following the science. . .” etc.)

A more everyday way to explain student agency would be to say that it refers to what
students do. This is a very loose expression, and clearly the OECD is referring to something
more precise:

It is about acting rather than being acted upon; shaping rather than being shaped; and
making responsible decisions and choices rather than accepting those determined by others.

This is expressed in a familiar rhetorical form: the sentence includes three items, and these
build up in their effect. Each part of the sentence represents a clear contrast, roughly between
acting and being acted upon, between activity and passivity. And this is amplified and further
justified in the next lines:

When students are agents in their learning, that is, when they play an active role in
deciding what and how they will learn, they tend to show greater motivation to learn and
are more likely to define objectives for their learning.

These lines appeal to the long-standing concern, perhaps especially amongst psychologists,
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with the motivation of learning. They also echo ideas that were central to the rise of
child-centred education (or progressivism). We shall return to these connections, but first let
us consider the consequences of the sharp differentiation of activity and passivity.

This pair of contrasting terms sometimes refers to the difference between movement and
stillness: a class where students are busily working at computers may seem active, whereas
one where they are listening in silence to the teacher may seem passive. Sometimes the
active-passive contrast refers to, on the one hand, learning content that is determined by the
teacher and imposed on the passive student, and, on the other, content actively selected by
the student. While the contrast is sometimes valuable, the examples [ have given raise
problems. The students busy at the computers may be skipping from one link to another,
without thinking too much about what they are doing; the students listening in silence may be
intensely engaged in what they are hearing. Learning content selected by the teacher may lead
the students into possibilities of thought and experience that they would never have come to
if they had selected the content and objectives themselves.

The language of “being acted upon”, “being shaped”, and of being compelled to comply
with “decisions and choices determined by others”—heavily passive expressions—is designed
to provoke thoughts of oppression: of authoritarian teachers and mindless rote learning, as
well as of authoritarian political regimes. Who, amongst us, would not object to these? But
this way of setting up the alternatives is deeply prejudicial. In fact, it is anti-educational. This
is so because it hides so much that is important about the nature of learning and about
human life and experience. Think of the vast range of aspects of teaching and learning that
fall between the stark alternatives of this dichotomy—where the teacher “introduces”, “guides”,

“demonstrates”, “questions”, “provokes”, “attends to (someone)”, “draws attention to
(something)”, “models”, “hints at”, “alludes to”, “intimates”, “challenges” . . . ; and where the
learner “follows”, “responds”, ‘“copies”, “repeats”, ‘“emulates”, “adapts”, “questions”,
“improvises”, ‘“challenges”. . . Many of these expressions might be applied to aspects of

conversation. In fact, so much that goes on in circumstances of teaching and learning occurs
in forms of exchange of fluid kinds, conversation in various forms. And it is a feature of
such teaching and learning that it is not typically tied to precisely specified learning outcomes
but opens new and unforeseen paths of thought and action.

The idea of the student, as opposed to the teacher, choosing the learning objectives may be
superficially attractive. But what of the way that the teacher may be aware of the value of a
subject or of particular learning content in a manner that cannot be understood from outside?
An obvious example here is philosophy itself: it is difficult to understand what philosophy is,
or what its point is, without entering into the subject and being guided by what others have
done, including the teacher. Hence, the idea that learning objectives should be transparent is
mistaken in important respects. There is much to be said for the idea that the novice in a
subject must submit to the practice of learning in order to come to see its point. Calligraphy,
I believe, provides a clear example.

In an age of choice and customer-satisfaction, however, it is harder to think clearly about
these matters. In fact, the idea of choice itself needs attention. The second and third
conceptions of aims related clearly to the idea of freedom: child-centred education takes the
view that children learn best when they are free, while liberal education holds that freedom is
achieved through education. Freedom involves the exercise of choice—to do this or that, to
live this way or that. OECD policy on student agency emphasises choice, but in fact its
conception of choice aligns it more closely with the version (1) above in its more recent
neoliberal forms. This also is freedom of a kind: freedom of the consumer. The OECD’s
Core foundations of student agency comprise skills, knowledge, attitudes and wvalues. The
agency in question requires the ability to set goals for oneself and to calculate how to
achieve them, where thinking is continually improved through the cycle of
Anticipation-Action-Reflection; it requires communication skills appropriate to negotiating with
others, for student agency includes co-agency too, in which peers and parents can play a key
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role. In addition to these core competencies the learner will also acquire transformative
competencies, involving the ability to be creative and innovate. Although the documents
gesture towards a broader picture, the dominant figure of the learner that emerges is of
subject-object dichotomisation—the human subject confronting the object world, and entering
into relationships of cooperation in the achievement of individual or shared goals. This is a
conception of students that prepares them to be good consumers and gives them the skills and
mind-set to sustain neoliberal ways of living.

But the vocabulary of “choice” and ‘“agency” is apt to hide profound differences. I go to
the store to buy a T-shirt, and I spend time choosing between the array of colours available.
I choose from a menu or what programme to watch on television. Perhaps in each case I
reason carefully before making my choice. But these choices are of a different kind to other
choices that I may make. Should I hunger-strike in protest at the handling of the Sewol
disaster? Should I end a relationship? Should I do what my parents want? And these matters
are different again from the many important aspects of my thinking where I do not choose
but where I am struck by something, where a new aspect of a situation dawns, where I am
led to understand something new. Do I choose to see that the internal angles of a triangle
add up to 180° or that apartheid (in South Africa) was wrong or that Yun Jeong-Hie is a
great actor or that there is a climate crisis? What is going on in these cases does not require
me to be an “agent”: instead I need a certain receptiveness and attentiveness, sometimes a
kind of passivity. These things—so pervasive of education in its best aspects—may extend my
education in ways that the progressive accumulation of competences would obscure.

And what of competences too? In the 1980s, in the course of profound shifts towards
performativity, a new orthodoxy developed, especially in post-compulsory education:
“knowledge” and ‘“‘understanding” were gradually replaced by “skills” and then “competences”.
This was advertised as a move away from the accumulation of mindless facts that, it was
said, had burdened previous generations. The new learner would acquire skills and
competences that were transferable from context to context, including the skill of “learning
how to learn”. This would produce the kinds of learners that would be needed for the
knowledge-economy of the societies of the future, where adaptability, the willingness to learn
something new, and flexibility would be required. Knowing-how would replace knowing-that.
And knowing by acquaintance—those ways in which we become familiar with the Table of
the Elements (in chemistry) or a particular period in history or particular works of literature
and other art-forms or the geography of a particular region or landmark proofs in
mathematics, including things that we might come to know by heart—. . . this kind of
knowledge would no longer be needed because it would all be available through the new
databases that computers were beginning to provide. In fact the new student might easily be
someone without the burden of history, who could easily fit into whatever roles the new
society required. Let us be clear: there is nothing wrong with the idea of skills and
competences if appropriately applied, but here it had become an ideology that was colonising
the whole field of thinking about education. This ideology of skills and competences was
strongly criticised in the 1980s and since then, but—like the head of the Hydra in Greek
mythology—it has come back to life in new ways.

I have tried to show that the structure of thinking regarding student agency reinforces a
picture of the knowing subject confronting an object-world, of things to be manipulated and
people with whom to negotiate and cooperate, relationships of a more or less calculative kind.
This picture screens out the more pervasive and more subtle ways in which people find
themselves in the world, and it is false to human nature. I drew attention to the
semi-technical nature of the expression “student agency”. To be fair, the OECD acknowledges
the difficulty this concept may present for translators:

Agency is perceived and interpreted differently around the world. In some languages, such
as Portuguese, there is no direct translation for the term “student agency” as it is used in the



OECD Learning Compass 2030. In Korean, a new term was created in order to communicate
the concept accurately (S and S FA|). The words are often equated with related,
but not identical, concepts, such as “student-centred” or “independent” or “active” learning. . .
(OECD, 2019, p. 7)

This is to be welcomed, but it is likely that local variations will be overwhelmed by the
dominance of Anglophone connotations of the term. I believe the narrowing understanding of
human being that is brought about by “student agency” is accentuated by the very nature of
English itself. In English, there is the standard sentence form of subject-verb-object, which is
so dominant in thought. Verbs in English are either active or passive in “voice”: English
lacks what in linguistics is called a “middle-voice”. I believe that there is something closer to
middle-voice in East Asian languages. (Maybe it is helpful to think of the following very
simple example. If “I am happy” is translated into Japanese or Korean, it might become
ureshii desu or @=0| RUCE both of which, 1 believe, disperse the emphasis on the pronoun
(“T”) that is there in English. If we translate these expressions back into English, maybe they
give something a little closer to “there is happiness”, which sounds very awkward.) English is
a rich and very flexible language, but utilitarian ways of thinking can become dominant in its
usage (see Standish, 2011).

In fact, the word “student” is also a slippery one. Until recent decades the word was
used primarily for those studying at university or other tertiary institutions. Hence, the phrase
“student-centred” came into usage not in connection with progressivism in schools but in
post-compulsory education. “Student-centredness” has become a familiar term in universities
over the past three decades, and in many respects it borrows from the discourse of
child-centredness, which was at its peak in the UK from the mid-1960s to the mid-70s. But
the meaning of the terms that is given to the terms that are adopted is significantly changed.
The freedom that the child-centred teacher gave to children, enabling a natural process of
growth from within, now becomes the student’s choice between modules and tasks to
complete, choice from an array of options and career paths, and in the light of transparent
learning objectives, whose instrumental style and substance prepares the students for the
freedom of the market. Student agency is a fashionable term in this discourse, and it is a
mistake to think of it as a part of that earlier progressivism.

It is a mistake also to think that these are the only choices, the only way beyond
oppressive traditionalism. The ideas of Bildung and a liberal education provide a better
account of what education can and should be.
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<Abstract>

During the past 2 years, student learning has been critically affected by Covid-19. This presentation will

examine the results from standardized tests of several states and a nationwide assessment agency administered

in Spring 2021 compared to the previous one administered before Covid-19. The results will be analyzed by

subjects, grades, students’ race groups, and students’ economic backgrounds. Using the results, the impact of

Covid-19 will be discussed about how student achievement has been changed.

Since each state educational agency has received the federal fund of Elementary and Secondary School

Emergency Relief (ESSER) signed into law in March, 2021, various measures have been planned to address

the impact on student learning. From the cases of Texas, Minnesota, and Ohio states, we will take a look at how

educational departments/agency try to make a difference in student learning and take accountability.

During the past year, student learning has been critically affected by Covid-19. The
results from standardized tests administered in Spring 2021 showed that scores significantly
dropped compared to the previous one administered before Cowvid-19. In this paper. the state
data are collected from Wirginia. Texas, District of Columbia and the national data are from MAP
Growth and Renaissance. The results analyzed by subjects, grades. students’ race groups, and
economic backgrounds are presented below.

1. Results by Subject(Reading and Math)

Owerall, both reading and math scores slided down during 2020-2021 but math scores
were more dramatically lowered.

AL Virginia State

Vvirginia state administered the Standards of Leaming (SOL) Assessment which is its
own state standardized test to 3rd-8th and 11th grade students and the Department of
Education released the results’.

English Reading

Percent

Year Subgroup Percent Pass Froficiency Advance Fail Record Count
2018 - 2019 Al Students 78 62 18 22 GT4417
2020 « 2021 AR Students Let] 55 14 3 AS5088
Math

wear Subgroup Forcort Fass Feroert Proficmncy | Adwanca Fan Fecand Courn
2018 - 2019 Al Students. 82 66 16 ki TE1T09
2020 - 2021 AN Students. 54 a7 i A5 513614

B. District of Columbia®

An educational data nonprofit crganization
based in DC published a report highlighting the
- effect of Cowid-"19 on the students in DC. The
report incorporated three different test resuits
including MAP. In this paper, | introduce the
other two results since the MAP result is solely
. discussed in the following section. |-Ready
diagnostic test is an adaptive assessment that
students take three times a year. The test
provides information on individual student’s
performance and growth{image from p. 12).

' hitps. fschoolquality virginia. gov/download-data
2

hitps //static1 squarespace.com/static/5fO857f027d55d 21 70cd 92ac/t/5fdbBd 5de70d 264 1e 5524
4/1608215913800/C OVID-19%27s+Impact+on+DC+ Student+Achievement+-+EmpowerkK12+Ini
tial+Findings+Dec+2020.pdf
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C. Texas State

Texas State administered State
of Texas Assessments of
Summary Results for All Students Academic Readiness(STAAR)
Reading Math in spring, 2021 for 3rd-Bth
2019 2021 2019 2021 grade students and released
Did Not Meet (DNM) 29% 33% 21% 37% the results®. The percentage of
Approaches 75%, 24% 295 28% students who did not meet the
Meets 26% 25% 24% 18% grade level were increased in
Masters aii 1% 26% g both subjects but the larger

Increment is found in
math{image from p. 1).

D. Mational Results from Renaissance®

Renaissance Is an adaptive assessment of reading and math used in the U.S. and
internationally for K-12 schools. Individual schools or districts purchase the program and set
their own implementations but usually students take it 3 imes a year. (image from p. 16)
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2. Results by Grade

The slide in achievements was more pronounced with lower grades, The results are
evidence of the trend thal younger students were more impacted than older students.

A. Virginla State
Math
Paoroom
Year Grade Level Pacen] Pacs Proficeency Agdyanoe Fall Fecord Courd
2018 - 2019 3 a2 (51 1 18 D407
2020 - 2021 3 5l 45 8 456 T2937
a3 B3 20 17 DE2EG
5 48 0 44 T2800
4] [} ar 1e geh il
5 43 8
L L "
a5 ] 5

"hittps (fea texas. gowsites/defaullfiles/ 202 1-staar-analysis-presentation pdf
* hitps:Vrenaissance widen. net/sABirbri2tc/re3444
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208 - 2018 1 86 I 13 14 100296
2020 - 2021 11 83 57 8 7 BAT3E

B. District of Columibia

03 A 0 ot b Groge L P30 1 apore s et oy Crode ovmi mFct 20 (9:13)
Students by School Yeor and Recding Leve In addition, the result of K-2nd
R I @l b grade students on reading ability is

also shown. The low grade

_ - students took Text Reading
Comprehension(TRC) as they

— m read a book to the educator who
recorded any mistakes students

made in a certain app. The graph
shows more than 10% points of low acheiving students is increaed(image from p. 19).

. National Results from MAPS

A nonprofit educational reserch
organizaition, NWEA({Northwest
! Hiraiig i | Ewaluation Association), has
adminiztered an assessment,
MAP (Measure of Academic
§" Progress) Growth. This is alsa an
I . adaptive test, measuring students’
‘E | ¢ [ growth 3 times a year. NWEA,
x ' ! analyzed the results in 2020-2021 to
| T the previous one{image from p.5).
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hitps:iwww.nwea.org/contentiuploads/2021/07Learning -during-COVID-18-Reading-and-math-a
chievemant-in-the-2020-202 1-school-year research-brief-1. pdf
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3. Results by Race

The various results from three states commonly indicate that less advantaged racial
groups of students got more huge damage than other racial groups.

A. \irginia Slate

Reading

Profd  Adva Record
Year  Race Pass ey noe Fall Counl  Yaar
1818 Indiar w12 A

1787 1818  Assan B BT 2B i

Probel  Advan
Race Pass ancy oo Fail

Recond
Count

51§ 34 108316 18-19 \Whae B 85 20

18-18 Biack TR

18 19 38830

3 40840 1819 Hawasan B0 85 15

Haative

C. District of Columbia

ELA % of Expected Growth Mode from Fall
2019 to Fall 2020

Equity Grelg Fall 1920 Foll 200 Change

All Students T Wi B T

ik T

Lotine [ % 1% %

Write | TR TR 0%

Orther Roces S0 4% i
(Image from p. 12)
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African American Students(p. 15) Hispanic Students (p. 16)

White Students(p. 17)

Maoth % of Expected Growth Mode from Fall
2009 to Fall 2020

Equity Group Faoll 920 Fal 30-21 Change
Al Students 00 BT 4%
Asian 133% T ¥E%
Bloek 00% SR -50%
Latinm Rk % N
White 3= 7% -48W
Other Races T R 6%
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4. Results by Economical Background

The resulls pointed out that economically disadvantaged students were more seriously
impacted by the pandemic. At the overall grade level, economically disadvantaged students
showed nearly a double decline compared to non or less economically disadvantaged students,

e

Non-Economically Disadvantaged Students(p. 10)Economically Disadvantaged Students (p. 12)

A, Texas State

B. National Results from MAP
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PART 01

Introduction

* With the change of knowledge production mode, modern
universities have moved from the edge of society to the
center of society. The production, dissemination, and
application of knowledge is no longer a unilateral task of X i) =
universities, but a multi-interest activity involving the & 5

government, enterprises, social citizens, and various social

institutions. & ) "
* As a member of the coalition of stakeholders in 5 . {

knowledge production, universities bear the inescapable

responsibility for the social impact of their academic

research results and the quality of talent training.

* With the process of popularization and universaliz-
ation of higher education, the educational objects of
universities have gradually expanded from a small group
of social elites to most of the school-age youth in
society.

* The setting of university education objectives and the
level of education quality are directly related to the

‘ practical interests of every student, parent and
employer, and have a far-reaching impact on social
development.

* Universities need to contribute to social progress by
cultivating outstanding young people who meet the
needs of social development.

PART 02

Theoretical Background

H4

1. Previous Research

@stakeholders theory
@idea theory 1
hip theory
@ action theory
®ability theory
@® function theory
(@synthesis theory

1. Previous Research

Summary

@ These concepts show differences due to the researcher's
disciplinary perspective, the logical starting point of the
rescarch, and the focus of attention.

@ They cither focus on ideas and actions, or focus on
objects and methods, or focus on values and abilities.

4 But most of them also embody or emphasize
ders, i partici]
transparency and ethics to varying degrees from
different aspects.

@ Integration is the trend and direction of the development
of social responsibility of universities worldwide.
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» The stakeholder theory was an economic theory in the beginning.

» Including managers, workers, shareholders, suppliers and customers,etc.

Internal External stakeholders
stakeholders

o ! D soclety
‘mh,  sharenoiers) mes =

Purpose- rasene

@I company
[ o 3

= Driven
Use in university governance SNty P

Henry Rosovsky(1927~)

individuals or groups with indirect
influence(citizens, communities, media, etc.

the minor

partial owners

teachers, administrators, and students

)

important
group

directors, alumni, and donors

In China:
¥'Studies on social responsibility of universities based on stakeholder theory
eg:

Zhang Weiying: “the stakeholders of the university include professors, presidents,
deans, admini students and graduated alumni, as well as our society (taxpayers).”

Yin Xiaomin: the social responsibility of universities is to respond to the needs of
these people (stakeholders), and to respond to the needs of these people is to allow them to
participate in university governance and to disclose important information about university
governance.

Summar
v'Universities can determine the status and role of different stakeholders, and have a huge
relationship with the society, so as to ensure the core needs of different stakeholders, so that
the university's social responsibilities can be realized.

PART 03

The Development Status

1. The Development Process of Social Responsibility Cultivation in Chinese

Universities
The initial . .
. " The growth period The development perio
establishment period g P pment.p
* Introduced Western + "democracy" and "science" * A large number of
education models * historical achievements in institutions of higher
+ Met the society’ s cultivating students to become Learning were
Demand for talents and promoting social « established in the 1950s

engineering talents development and progress. in response to the
needs of national and
social development.

2.The Fulfillment of Social Responsibility in Chinese Universities
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2.The Fulfillment of Social Responsibility in Chinese Universities 2.The Fulfillment of Social Responsibility in Chinese Universities
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PA RT 04 1. Serving national and 2. Serving the "community o
regional development

The Future Trend of through "public actions
Social Responsibility of

Chinese Universities

shared future for mankind" by

"common good action"

1. Serving national and regional development through "public action" 2. Serving the community of human destiny through “ common interest action”.
@®Among the 42 universities shortlisted in the construction plan of "world-class ® the report "Rethinking Education: Towards a Global Common Good?" (UNESCO, 2015)
universities", 33 universitics have stated their purpose of serving national and social ®The activities of talent training, scientific research and technical service in universities contain
B . "common good action" .
development in their statutes.
*co ® The knowledge and technology achi; of any individual, organization or country are an
*& indispensable part of the human knowledge system and the cornerstone of the
Zhcjiang University: "promote national prosperity, social development and human development and progress of human civilization.
civilization progress"

@ Universities promote together through mutual exchanges and cooperation.
Shanghai Jiaotong University: "storing talents and rejuvenating the country"

[acs.

O Universities Serving the community of human destiny through “ common
interest action” is an inevitable response of universities to the development needs

of society.

O The internationalization and globalization of academic activities in universities also
strengthen the mission and responsibility of universities for the common interest
of mankind.

O Universities actively participate in the global problems faced by mankind, which
reflects the university's concern for the common good of all mankind and its
active ibility for social r ibili

Thank You
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[Session B1]

Educational Social Responsibility of Inclusive
Kindergartens in Shandong Province of China

Zhangpei Li
Tao Jiang
(Qingdao University, China)

<Abstract>

In recent years, the state has continued to reform and expand preschool education as part of a related
policy to "include" preschool education. Inclusive preschools have increasingly become a means of ensuring
the enrolment of children and improving the quality of preschool education. They play an important role in
achievement. As a large east coast province, Shandong Province is actively responding to national policies and
promoting the development of inclusive preschool education in the province. The inclusive preschools in each
city have achieved certain results in fulfilling their social responsibilities. These include actively taking
responsibility for improving the quality of early childhood care and education, promoting the professional
development of teachers, improving the quality of family education, and supporting cultural activities in the
community. At the same time, there are some problems associated with insufficient fulfillment of
responsibility: low awareness of social responsibility, unclear scope of social responsibility, and limited ability
to fulfill social responsibility. Based on the actual conditions of each city in Shandong Province, concrete
suggestions for improvement are made, namely, the establishment of a social responsibility monitoring and

evaluation mechanism for inclusive kindergartens to improve the quality of responsibility performance.

Keywords: Shandong Province; Inclusive Kindergarten; Social Responsibility of Education

1.Introduction

With the progress of time, people's attitude toward the social responsibility of education is
no longer limited to macro-level social development, but also focuses on the important
responsibility of education in improving people's living conditions at the micro-level. Preschool
education is both the foundation of the educational building and the beginning of basic
education, and plays a non-negligible role in fulfilling the social responsibility of education.

As the country focuses on preschool education for all, the number of inclusive
kindergartens is growing rapidly. Data on preschool education in the 2020 National Education
Development Statistics Bulletin states that there are 291,700 kindergartens nationwide, an
increase of 10,500 from the previous year, or 3.75%. Among them, there are 234,100
inclusive kindergartens, 31,200 more than the previous year, an increase of 15.40%,
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accounting for 80.24% of kindergartens nationwide. Inclusive kindergartens have thus become
an important bearer of social responsibility in preschool education. Shandong Province actively
promotes the construction of inclusive kindergartens, and inclusive kindergartens in each region
are able to combine national requirements and meet the needs of different subjects in
fulfilling their social responsibilities. However, with the intensive promotion of the reform and
development of preschool education, the problem of insufficient and irregular fulfillment of
responsibility by the inclusive kindergartens gradually emerges and persists, and the quality of
fulfillment needs to be further improved.

2. Social Responsibility in Education

Social responsibility refers to an organization's responsibility to society, which is expressed
by an organization trying to maximize its own value while making a corresponding positive
contribution to social development and actively assuming corresponding social obligations (Min
Deng, Wenyu Liu, Lei Ma, 2015). Education without a sense of mission is blind, and
education without responsibility is reckless (Chuan Xiao, 2008). Education is the necessary
growth foundation for the economic development, political stability, cultural prosperity and
ecological well-being of society. The progress of society and time requires education to be a
fundamental, global and pioneering field of practice. Proactive function and obligatory
responsibility together constitute the social responsibility of education.

The social responsibility of preschool education is the application of the social responsibility
of education in the preschool phase. At the individual level, it is reflected primarily in the
care and education of young children, i.e. in their physical, cognitive, personal and social
development. At the societal level, social responsibility is expressed in the role of preschool
education in other components of society, including demographic, political, economic, and
cultural aspects. It is also responsible for controlling population growth, improving the quality
of the population, promoting political democratization, maintaining social stability, improving
the quality of the labor force, promoting economic development, preserving cultural heritage
and innovation, and promoting cultural prosperity. It is the main organ of preschool education
and the most important force in solving the problem of "expensive and difficult access to
school" (Fengfu Fan, 2021).

3. Overview of the development of inclusive kindergartens in Shandong Province

As a province rich in population and education, Shandong Province has actively responded
to the national policy and set the development idea of "increasing the supply of quality
resources for basic education, promoting universal and inclusive preschool education and safe
and high-quality development” in the 14th Five-Year Plan. By 2020, the gross enrollment rate
in the province will reach 90%, the coverage rate of inclusive kindergartens (the ratio of the
number of children in public kindergartens and inclusive private kindergartens to the total
number of children in kindergartens) will reach 80%, and the public service system of
preschool education will be basically built with broad coverage, basic protection, fairness and
quality." Shao Xuelun, director of the Department of Basic Education of the provincial
Ministry of Education, stated that according to the data of the information management
platform for preschool education in the province, the coverage rate of inclusive kindergartens
has reached 85% and the proportion of public kindergartens to the total number of children in
kindergarten has reached 50%, fully meeting the targets of the third action plan for preschool
education.

In addition to expanding resources to solve the problem of "difficult access", Shandong
Province also further promotes inclusive education to solve the problem of "expensive access":
Increase financial investment in preschool education. 2018-2020, the provincial schemes to
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support the development of preschool education subsidy funds 1.54 billion yuan, for the
central financial special funds of 1.422 billion yuan, the National Development and Reform
Commission special funds of 100 million yuan, for the expansion of inclusive preschool
education resources. At the provincial level, a standard of 710 yuan per student has been set
for inclusive kindergartens, which is not lower than the standard of primary school. For the
first time, kindergartens in the province have average public funding, which greatly alleviates
the problem of scarce resources. Most counties and districts in Qingdao have an average
subsidy standard of RMB 3,600 per student for inclusive private kindergartens, and the
coverage rate of inclusive kindergartens in Qingdao will reach 91% in 2020.

3.1. Characteristics of the educational social responsibility of inclusive kindergartens in Shandong
Province

The fulfillment of social responsibility by inclusive kindergartens in Shandong Province is
mainly reflected in the four aspects of responsibility to children, teachers, families and
communities. In addition, the fulfillment of social responsibility by inclusive kindergartens in
Shandong Province is characterized by the following four main points.

3.1.1. Actively taking responsibility for improving the quality of early childhood care and education

Inclusive kindergartens should be both inclusive and high quality. Cities in Shandong
Province have issued relevant policies ranging from the concept of school management to the
development of curriculum, from the strength of teachers to the school environment, to ensure
the high quality of inclusive kindergarten education. Thus, in the typical experience of
"universal and inclusive high-quality development", Qufu city has experienced 10 years from
the care of infants to the implementation of preschool education; from the "day care center"
to the "combination of education and protection". From "nanny" and "auntie" to "professional"
teachers. We established a concept of education based on the comprehensive and harmonious
development of young children, we followed the law of physical and mental development of
young children, we insisted on the basic form of the activity of play, we focused on the
cultivation of emotions and attitudes, behavioral habits and intellectual abilities of young
children, we have created a safe, healthy and rich living and activity environment for young
children, and we have avoided and prevented the one-sided pursuit of preschool education and
the "basic training" of preschool education. " (Xiaoping Yuan, 2006).

Inclusive kindergartens that strive to take responsibility for improving the quality of child
care and education are key to achieving the transition from "education for young children" to
"excellent education for young children and good education for young children" and from
"good schools" to "good schools." The key to making the transition from "good kindergarten"
to "good nursery school".

3.1.2. Actively taking responsibility for promoting the professional development of teachers

We provide teachers with equal opportunities for training and promotion and support the
improvement of each teacher's professional quality and the development of his or her talents.
We encourage teachers to actively participate in kindergarten research and management, so
that inclusive kindergarten becomes not only a paradise for children's healthy growth, but also
a fertile field for scientific research and educational achievements. Qingdao Shinnan District
strengthens the professional research and training of teachers and optimizes the structure of
teaching staff. It has carried out the "pilot project for famous principals", established a
scientific and reasonable mechanism for training and promoting talents, and built a platform
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for training teachers according to the ladder principle
(http://edu.shandong.gov.cn/art/2021/9/3/art 11972 10293266.html, 2021/10/10). Teachers are
driven by the director's high professionalism, so that each teacher's teaching work is not only
"burn themselves and set others on fire", but also the process of absorbing advanced
experience and constantly improving themselves, which strengthens the kindergartens' sense of
responsibility for children and especially for teachers.3. Actively take responsibility for
improving the quality of family education.

3.1.3. Actively taking responsibility for improving the quality of family education

"Kindergarten Working Rules" Article 3 states: "The kindergarten shall at the same time
give parents guidance in scientific education." Article 52 also states, "Kindergartens should
take the initiative to communicate and cooperate with families of young children, recruit and
guide parents with scientific parenting, help parents create a good family educational
environment, and jointly undertake the task of educating young children." Encouraging
outstanding educators to form a group of lecturers to give public lectures on family education
and raising the profile of scientific education concepts is an important way for cities to attach
importance to kindergartens to take responsibility for improving the quality of family
education. For example, Zibo city has formed a group of family education teachers to
strengthen professional interaction and communication between kindergartens and parents, and
create a good ecological cycle for joint education at home. In Weifang, Linqu County
kindergartens actively promote the dangers of tutoring children in elementary school in
advance, explain the various misconceptions about the interface between elementary school and
junior high school, correct parents' "hurry" mentality in answering questions, eliminate parents'
concerns of "not being able to keep up", and guide parents in science education. "In addition,
we will guide parents to prepare their children academically for school, form a joint effort of
home and family, and lay the foundation for a smooth transition from kindergarten to
elementary school (http://edu.shandong.gov.cn/art/2021/8/17/art_11972_10292580.html,
2021/10/10).

Kindergartens are responsible for providing parents with information about the management
of the kindergarten and the daily routine of the children in the kindergarten. This includes the
qualifications of the staff, the philosophy of the kindergarten, the meals and the education of
the children, as well as information about the home environment of the children and the
education in the family. The coeducational model of the kindergarten is a good way to
increase the awareness and ability of the kindergarten to be responsible towards the children
and the parents.

3.1.4. Actively taking responsibility for supporting the organization of community cultural activities

The Guide to Kindergarten Education (Trial) clearly calls for "kindergartens to work closely
with families and communities, interface with elementary schools, and make full use of
various educational resources to create good conditions for kindergarten development." The
experimental Jianye Bilingual kindergarten in Zibo is flexible and diverse in the form of
service to the community according to its own working characteristics. First, to grasp the
work of education and coeducation, promote the comprehensive and harmonious development
of young children, win the trust and affirmation of the community residents; second, to
involve some of the children in the community who cannot go to kindergarten for various
reasons in the planned and organized kindergarten education and teaching, so that the children
can also experience the rich and colorful life of the kindergarten, so that more children The
program is designed to give more children the opportunity to receive education. They serve
the community through special lectures, opening playgrounds and toys, establishing
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"family-friendly groups", hiring teachers from outside the school, and participating in
community activities (Xiaoping Yuan, 2006).

The establishment and development of inclusive kindergartens cannot take place without the
support of the social environment. Therefore, one of the social responsibilities of inclusive
kindergartens is to promote the development of the community with the development of the
kindergarten itself, strive for economic and social benefits of the kindergarten taking into
account the interests of the community, and promote the prosperity of the community.

3.2. Challenges of social responsibility of education in inclusive kindergartens in Shandong Province

The development of inclusive kindergartens in Shandong Province has increased
quantitatively and improved qualitatively, and has made certain achievements in fulfilling its
social responsibilities. However, at the same time, they still face the following challenges.

The development of inclusive kindergartens in Shandong Province has increased in quantity
and improved in quality, and achieved some success in fulfilling their social responsibilities.
At the same time, they still face the following challenges.

3.2.1. Not having a strong awareness of fulfilling social responsibility

Awareness is the root of action, and the reason for the lack of social responsibility of
inclusive kindergartens is the lack of awareness of responsibility and understanding of the
meaning of "inclusive" and the important role they play in preschool education. In particular,
some private inclusive kindergartens tend to operate for profit before conversion. After
transformation, kindergarten managers and educators do not have a clear understanding of the
social responsibility of inclusive kindergartens, and the philosophy and business model of
kindergarten operation are unreasonable, so they do not actively carry out their social
responsibility, resulting in insufficient fulfillment of responsibility.

3.2.2. The scope of social responsibility is not clear

Most inclusive kindergartens limit their social responsibility to doing a good job of caring
for children, serving parents well, and keeping their supervisors happy. However, protecting
the rights of kindergarten teachers to professional development and organizing cultural
activities in the community are not part of their social responsibility. In addition, no
comprehensive social responsibility system has been established for inclusive kindergartens, and
there is a lack of uniform standards from the content to the evaluation of responsibility,
which inevitably leads to some kindergartens not fulfilling their responsibilities.

3.2.3. Limited ability to assume social responsibility

The ability to meet social responsibility is a key factor in fulfilling the responsibility of
inclusive kindergartens, and the lack of ability is due to various reasons. Although the state
has increased financial support for preschool education and made great efforts to guarantee
social benefits for preschool teachers, the salaries of preschool teachers are still at a low
level. The resulting instability of teaching staff, the lack of motivation to improve the quality
of teaching and learning, and the development of curriculum resources are a number of
problems that may hinder kindergartens from fulfilling their social responsibilities. In
particular, the lack of teaching resources and training opportunities for inclusive kindergartens
in rural areas makes it difficult for kindergarten teachers to fulfill their sense of responsibility
and mission.
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4. Supervision and evaluation mechanism of the social responsibility of inclusive kindergarten
education

Improving the monitoring and evaluation mechanism for social accountability of inclusive
kindergartens is about clarity of content and issues. As for the content, it should include the
evaluation of the quality of education, professional development of teachers, service to family
education and community activities, and the use of funds. As for the main body, it should
establish a mechanism for joint supervision with multiple bodies, including state supervision of
the use of funds and enrollment information for inclusive kindergartens, and parents'
supervision of the daily life and quality of teaching and learning in inclusive kindergartens. In
addition, the media should be strengthened to monitor the daily operation of inclusive
kindergartens, and social forces should be encouraged to establish social responsibility
evaluation agencies for inclusive kindergartens to improve the social responsibility monitoring
and evaluation mechanism of inclusive kindergartens with the power of multiple agencies.

Each region in Shandong Province should develop a complete entry and exit mechanism for
inclusive kindergartens in light of its own reality, and immediately revoke the "inclusive"
status of kindergartens found to be operating irregularly, deteriorating the quality of care and
education, or charging irregular fees (Xinglin Xu, 2019). A standardized monitoring and
evaluation system is the last line of defense to ensure that inclusive kindergartens meet their
social responsibilities. The government should take the lead in monitoring the actual
performance of kindergartens' duties in strict accordance with the content standards of
kindergartens' social responsibility, and offer reasonable optimization and improvement
measures by incorporating various opinions. The government should take the lead in
monitoring the fulfillment of social responsibility of inclusive kindergartens in strict accordance
with the content and standards of kindergartens, and provide for reasonable optimization and
improvement measures based on the opinions of various parties. Inclusive kindergartens play
an important role in fulfilling social responsibility in preschool education as they promote the
healthy growth of children in society as a whole. Therefore, it is necessary to join forces of
different parties to promote the fulfillment of social responsibility of inclusive kindergartens.

4.1. Strengthening internal control of social responsibility in inclusive kindergartens

In improving the internal control of social responsibility in inclusive kindergartens, the
aspects of "full staff', "full factors" and "full scope" can be covered. The head of the
kindergarten should morally model the assumption of responsibility and infect and spur all
kindergarten teachers to consciously practice social responsibility for preschool children with
the family feeling they have created and a high degree of professionalism, so that the
fulfillment of social responsibility runs through the whole process from decision-making to
program implementation, from care work to curriculum development. At the same time, the
management of social responsibility is integrated into the management of the kindergarten, and
the awareness and ability to assume social responsibility is incorporated into the training of
kindergarten teachers, in order to build an "ethical" kindergarten and incorporate the social
responsibility of inclusive kindergartens into daily work.

4.2. Building a social responsibility support system for inclusive kindergartens

First, the government should further increase financial support for inclusive kindergartens
and implement effective incentive policies to ensure daily spending on inclusive kindergartens,
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curriculum construction, social benefits for kindergarten teachers and participation in continuing
education, and support for family education organizations and community activities. Scientific
and reasonable financial investment should be able to effectively balance the interests of
different subjects such as regional, urban and rural areas, and between kindergartens with
different school systems (Xufang Qin, 2012). Secondly, parents should fully cooperate with
kindergarten management and kindergarten teachers' pedagogical work, and actively participate
in community service activities and practical projects organized by kindergartens to build a
solid foundation for inclusive kindergartens to fulfill their social responsibilities. Finally, the
municipality should establish the service and support relationship with kindergartens, cooperate
in the implementation of cultural and educational activities, strengthen the sense of
responsibility in the activities, improve the ability of both parties to fulfill their social
responsibility, and become a partner to help each other fulfill their social responsibility.
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An Analysis on the Stages of Teachers Concern for
Smart Education in China Public and Private School

Song Chaojing
Zhang Kai
Bae Gana

<Abstract>

This study will explore the difference in the stages of concern for the use of Smart Education between
private and public Senior Secondary Schools' teachers, which will help teachers improve their abilities in Smart
Education as well as Al education in the future. By comparing the difference between using smart technology
in education between two groups of teachers, we can learn about the differences between the two groups of
teachers which will be useful to provide references for the formulation of the development strategy of
intelligent teaching in the future.

The study designates the teachers working in Weifang, Shandong Weifang Senior Secondary Schools
through the convenient sampling method for the questionnaire data collection and used Manova to analyze the
received 233 data by SPSS. The result shows that there are differences in the stages of concern for smart

education between private and public Senior Secondary Schools' teachers.

Keyword: secondary school teacher , stage of concerns , smart education, public and private school teacher

1. Introduction

In the era of coronavirus, online courses have been widely accepted and adopted by many
countries. However, compared with advanced science and technology, the current education
system is still in the process of transformation from the industrial age to the information age.
The educational reform integrating science and technology with the times, building a new
education system as well as promoting educational modernization are urgent problems to be
solved in education.

China has entered the stage of Modern Education 2.0 which relying on a new generation of
educational forms such as artificial intelligence, to explore how to develop education and how
to apply advanced science and technology to all fields of education. However, the application
of artificial intelligence in education is still in the preliminary exploration stage. School
teachers in many regions are still unable to systematically introduce artificial intelligence
technology into the classroom and are difficult to use these technologies skillfully as well as
transforming advanced technology into teaching productivity. While artificial intelligence
education has become the trend of research and discussion in education, we can not ignore
the application of Smart Education which has been basically popularized in practical teaching.

Teachers, as the implementer of education, in the new educational environment with the
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rapid development of modern science and technology, should constantly learn modern teaching
methods and knowledge. Whether teachers can cultivate students' thinking ability, innovation
ability, autonomous learning ability, and practical ability according to modern educational
theory, whether they can make full use of modern educational facilities, whether they can
fully mobilize students' learning enthusiasm with new teaching methods, and whether they
have a correct understanding of the application of science and technology in education,
Whether they have the ability to use modern teaching tools and technologies all determines
teachers' teaching ability.

The progress of educational science and technology is a process. The popularization of
artificial intelligence in the field of education is inseparable from information and
communication technology. Smart Education is the basis of the popularization of artificial
intelligence in the field of education in the future. Therefore, it is meaningful to learn about
the teachers' concern of Smart education and discover the existing problems for putting
forward corresponding problem solutions which can help teachers fully prepare for accepting
more advanced teaching technology in future teaching.

2. Research Question

This study attempts to answer the following three research questions:

First, is there any difference in the stages of concern for Smart Education between private
and public Senior Secondary Schools' teachers in Weifang, China?

Second, what are the differences in the stages of concern for Smart Education between
private and public Senior Secondary Schools' teachers in Weifang, China?

3. Literature Review
1. Smart Education

Smart Education is a dynamic development process of the continuous integration of
information technology and educational practices. Smart Education uses advanced information
technology to create an intelligent, networked, and digital learning environment, build
corresponding modern teaching systems and promote the development and reform of education.

2. Seven Stages of Concern

CBAM (concerns based option model), based on the concept of the Concerns of Teachers
put forward by F. Fuller, is developed by G.E.Hall at The Research and Development Center
for Teacher Education of the University of Texas in 1973 using to learn about teachers'
concerns about educational innovation such as new educational curriculum. CBAM can
evaluate the teachers concerns about a new educational innovation(Stage of Concern, Soc) and
the condition of teachers' use of innovation(Levels of Use, LoU). In 1989, Hord added a new
dimensionality-Innovation Configuration, IC perfected the CBAM.
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. The individual focuses on exploring ways to reap more universal
M| 6 | Refoeusing | ponc HiSHom the innovation. ¢ §way P
I[: 5 Collaboratio | The individual focuses on coordinating and cooperating with
C n others regarding use of the innovation.
T |4 Consequenc | The individual focuses on the innovation’s impact on students in
e his or her immediate sphere of influence.
}&S 3 Managemen | The individual focuses on the processes and tasks of using the
K t innovation and the best use of information and resources.
The individual is uncertain about the demands of the innovation,
2 Personal his or her adequacy to meet those demands, and/or his or her role
SE with the innovation.
LF|1 Unconcerne | The individual indicates a general awareness of the innovation and
d interest in learning more details about it.
0 | Jreoneme | The individual indicates little concern with the innovation.

Concerns refer to people's feelings, understanding, and thinking about innovation in the
process of implementing innovation. Teachers will pay attention to several stages at the same
time, but the attention intensity of each stage is different, rather than just in a certain
concerns stage. There are Seven Stages of Concern About Innovation as shown in the figure
below.

3. Research Methodology

Stages of Concern Questionnaire developed by Hall & George (1997) aims to measure
teachers' concern about the newly introduced educational innovation policy and consists of a
total of five stages which are unconcerned, informational, personal, management, consequence,
collaboration, refocusing. And there are five questions at each stage. The scale of the
questionnaire was measured as 1 point (very negative), 2 points (negative), 3 points (normal),
4 points (positive), and 5 points (very positive). The teacher's background includes age,
teaching age and educational background.

In this study, teachers working at Weifang City Senior Secondary Schools were selected as
the subjects and questionnaires are collected with Chinese data collection software and
analyzed using SPSS 22.0. Using SPSS 22.0 to analyze the collected data by China data
collection software. First, secure the external validity of the test tool. Second, find out
teachers' overall distribution with different personal background by frequency analysis and
descriptive statistical analysis. Third, MANOVA to find out if there is any difference of the
Stages of Teachers' Concern for Smart Education in Public and Private School.

4. Results

Frequency analysis and descriptive statistical analysis:

Descriptive statistical analysis results:
® From the results of descriptive statistical analysis, there is little difference between male
and female in the overall level of the concern stages of smart education. In management
stage, Male (M = 17.8, SD = 3.73) pay more attention than female (M = 17.1, SD = 3.32).
* Age is inversely proportional to teachers' scores at all concern stages of management.
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Teachers age between 50-59 scored the lowest at all concern stages.

informa ersona | manage | consequ | collabor | refocus
Gender | . f . X
ional ment ence ation ing
Mean Male 20.8 21.2 17.8 21.7 21.0 20.2
Female | 20.9 214 17.1 21.8 20.6 19.8
Standard | Male 3.54 3.35 3.73 3.26 3.83 3.19
deviation | Female | 3.24 3.39 3.32 3.05 3.31 3.11

o Teachers with master's degree or doctor's degree are more concerned about Smarts
Education than those with bachelor's degree.

Ace informa %)ersona manage | consequ | collabor | refocusi
& tional ment ence ation ng

) ollege | 220 24.0 205 23.0 23.0 24.0
Mean | Bachelor | 20.7 21.2 17.3 21.6 20.6 19.7

Master or | 22,0 219 175 227 21.9 21.0

Lollege | 141 141 2.12 2.83 2.83 141
Standard [gacnelor | 3.29 3.28 3.45 3.10 3.44 3.08

Master or | 371 412 3.81 3.17 3.81 3.26

e The results of the Homogeneity of variance test showed that the variance was
homogeneous, which was in line with the premise of multivariate analysis of variance (box's
M = 29.740, f = 1.026, P = 0.427). Multivariate test found that the main effect of school
was significant (F = 2.175, P = 0.037, partial n?>= 0.064).

e The results of MANOVA showed that the attribute of the school had a significant
impact on the stage of unconcerned(F = 8.467, P = 0.004, n?>= 0.036): the teachers in

Frequency Percent Frequency Er?tr ¢
Gender Male 80 34.5 Propert Private 92 39.7

Female | 152 65.5 PETY " Public | 140 60.3

. Junior

20~29 93 40.1 college 3 0.9
Age 30~39 71 30.6 degrees Bachelor 206 88.8

40~49 56 241 Master

50~59 12 5.2 or above 24 10.3

private schools (M = 15.45, SD = 4.475) care more about Smart Education than teachers in
public schools (M = 13.69, SD = 4.527); The teachers in private schools ( M=21.26,
SD=3.061 ) care more about Smart Education than teachers in public schools ( M=20.24,
SD=3.645 ) in concern stage of informational ( F=5.269 , p=0.023, 1?=0.022). The teachers in
private schools ( M=22.16, SD=2.929 ) care more about Smart Education than teachers in
public schools ( M=21.17, SD=3.307 ) in concern stage of consequence ( F=5.642 , p=0.018,
n=0.024 ) .
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Age informa Fersona manage | consequ | collabor | refocusi
tional ment ence ation ng
20-29 20.5 21.1 174 215 20.7 19.8
Mean 30-39 21.1 21.6 174 222 20.7 20.0
40-49 21.3 214 17.3 21.9 21.2 20.2
50-59 19.7 20.5 16.7 20.8 19.8 18.2
20-29 3.55 3.61 3.60 3.32 3.64 3.24
Standard | 30-39 3.15 3.20 3.23 297 3.16 2.94
deviation | 40-49 2.93 3.12 3.78 291 3.44 3.15
50-59 4.25 3.83 2.53 3.24 4.57 3.21

4. Discussion:

® Encourage teachers to improve their academic qualifications and organize teachers to
participate in relevant wisdom education courses.

e The government should increase financial investment in order to support public school
education modernization.

5. References

MR, ZE7] (2005). CiHZ EMEM. M2 WFSAL

=TI (2016). CHARFEA O|2at &M, 7] XZ0||of

,7:;7047(}(04)(1993) S YA 2ol 7[=8h usaty AY2Y(CBAM). ME: WSISHAL

7y (2013). FE|2tol| et RAIY mAle| Bzt ddsE 2Y (FUIMAER=R). FACED

chetal, F4.

AEE0tS), KB O] B8 Yel DEHD Ta] HHE 2 MHE EA EUANHSIED). 3
&mam,$&
24l 24 (FUAARIER), 2

2
Pl
o
S
o
o
0x
ﬂ
0
' d
=
2
il
rok
ne
|'II
N
Kl
on
Jo
El
El
>
10
i
>
H
0
>
o
H

40
>
02
o O
Hn
H»
n_
—|0
S
I
@
_|
o
i)
02
2
2
ok
40
>
rio
El
>
lo
r
ike
H
wg
>
0
2
=
rot
|'O
-
i
ru
o
Mo
1o
El

S04, 51(1), 137-151.
2, 0|5Hl, Z4=5(2015). MF HItxof et 11
7tod+E, 28(4), 1255-1276.
M 2(2021). CBAM 2 E &332t Su WAte] FYSHEY} 2l | Adx 2A. stextESdun
W=7, 21(4), 527-549.
J§FH(2014). J > CBAM /N Rl = B AL O B VLR F T, (LR A RS AR SR 0

Kfe, 245

aln
gl_
El
El
>
1o
il

-74-



HIGE(2018). B A E N LR RN B 24, B A1 7t(08),121-128.2018-08-019.

ST, TRA T &R INQR017). HEHE. dbut @ HERS AL

FRMNR014). BEHE W =EHE I BB . AR B 7E(06),3-11. 2014-06-002.

U [B°F-(2003) 4 e B R 0 2 78 B R HUA IR AL AR S 22 (F A AHEERR)(03),48-53.2003.03.009.

FAPRWI(2010). JE i HEmAR A HHT AR AR BB AE AL AP AR AT T — — “BVE R AR MR REEN. ZEH
= EEHE (R AR)02), 23-28.

TR ZAR(2017). 1hi 7] & EHE 1 = R H AR B R AT L. IS A oS A B A

wahtn, Btk & HIL(2019). 20 F 15 B4 2. 0N AR Bl I e i St Fu bk Re. Hh IE i #E (05), 63-69.

B (2014) 45 IR AUE B 20 1 iR BLRp . BRI 205 (01), 29-34.2014-01-006.

BB, RMER(2015). B kR4 5B SRR, P IE AL #E (01),77-84+130. 2015-01-015.

JE R EI(2018). =R HUH AN 2T R B BURF A S AR THER AR ). b B A 2, 2018(05):61-65.

PUERE, BLAF(2018). A (A L2, 08 BERU A e, BEHE SN BUHFE I F09), 5-16.

PR e BRAR(2017). T ) % X2 A H) i % e A e A [ o B 2 5 10,2017(09):21-28.

BLATRE, ER(2012). ®EHFAFERARHE AL EHBEVIE, 1205):13.

AoBT5(2020). BEHEE ST BRI ST TC. I E R RS R R,

PR S & EARIE(2018). 3 B A A (o< o 1) RS % Sl v I i A #F(01),106-111+117.2018-01-017.

Fuller, F. F.(1969). Concerns of teachers: A developmental conceptualization. American Educational
Research Journal, 6, pp. 207-226.

Hall, G. E., & Hord, S. M. (2013). Implementing change, patterns: principles, and potholes. (3rd ed.). Upper
Saddle River, New Jersey: Pearson.

Hord, S. M. & Hulling-Austin, W. L. (1986). Effective curriculum: Some promising new insight. The
elementary School Journal, 87, pp.97-175

Moore, S., Wideman, M., D., & Dilling, H. J. (1984). Curriculum implementation: A survey of teachers’
Levels-of-Use “The program and the Six-year Old” and “Social environmental studies(Grade
5-6)" . Ontario: Scarborough Board of Education. (ERIC Document Reproduction NO. ED 291

612)
Zurkowski, P. G.(1974) The Information Service Environment Relationships and Priorities. Related Paper
No. 5. [R].

N. Henke, J. Bughin, M. Chui and et al(2016). The age of analytics: competing in a data-driven world.
McKinsey & Company

George, A. A, Hall, G. E. & Stiegelbauer, S. M.(2006).Measuringilmplementation in Schools : The stages of
concern questionnaire, Austin : SEDL

-75 -



The Mediating Effects of Academic Self Efficacy on the
Relationship between Future Time Perspectiv and
Academic Procrastination of Chinese Overseas Students

TE T L
Rl=ms: ZFY

<Abstract>

The purpose of this study was to investigate the mediating role of academic self efficacy on relations
between future time perspective and academic procrastination of Chinese Overseas Student. The participants of
this study were 500 Chinese Overseas Student and completed self-report questionnaires on future time
perspective, academic self efficacy and academic procrastination. Data were analyzed using SPSS version 24.0
and Amos version24.0.

The results showed as follows.

First, there were significant positive correlations among future time perspective, academic self efficacy and
academic procrastination of Chinese overseas student. Second, academic self efficacy partially mediated the
effect of future time perspective on the college adjustment of students. It is suggested that academic self
efficacy needs to be considered as the crucial factor in explaining the positive effect of future time perspective
on academic procrastination. Third, academic self efficacy partially mediated the effect of future time
perspective on the academic procrastination of Chinese overseas student. The finding indicated that mediating
effect of academic self efficacy added the positive influence of future time perspective on academic
procrastination to added future time perspective effects, development of effective incorporation to deal with
improve academic self efficacy into intervention for academic procrastination.

The findings in this study are discussed on terms of academic procrastination on the Chinese Overseas

Students. For the future research, Limitations to the current study and recommendations are discussed.

keywords: future time perspective, academic self efficacy, academic procrastination
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<Abstract>

A term used in response to primary and secondary education, the highest level of school education. In other
words, it is a generic term for university education after 12 years of education (4-year junior college) and
graduate school education. It is also commonly referred to as tertiary education. The main institution that
conducts higher education is the university.

Social Responsibility (SR) stands for 'C' in corporate social responsibility (CSR), which means that a
company has a sense of responsibility for its impact on society and the environment as a member of society and
takes the lead in transparent management and service. (Corporate) is a concept that allows social responsibility
to be applied not only to corporations, but also to the government, labor unions, and civic groups.

As a higher education institution, a university is the main research base of the country and an institution that
cultivates the human resources that society needs. A university is a social unit that has to prove its social value
and necessity, but the exact meaning of social responsibility and its conceptual reality are still ambiguous
(Baird, 2001; Scott, 2006). Therefore, various studies are being actively conducted on this. Therefore, the
purpose of this study is to find out the trends of research on social responsibility of universities and to make

suggestions and directions for future development of universities.

Keyword: University, Research Trends, Social Responsibility
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Analysis of ESR execution status of overseas Korean
schools.

Jeong Yongseok

<Abstract>

Education is constantly trying to change in order to cultivate new talents needed in the rapidly changing
future society. Of course, it is also pursuing the essential purpose of individual self-realization. In this context,
ESR, which allows learners to achieve individual growth and sustainable development of society in the process
of solving social issues in life on their own, can also be understood.

Unlike in Korea, overseas schools are unique schools that compete with curriculums in various countries and
accept changes in education. As the direction of education in Korea, education according to the relationship
with the country to which the school belongs, and the curriculum of the surrounding international schools are
affected, a curriculum that is not easily seen in Korea is operated. In this study, the ESR was implemented by
analyzing the middle and high school curriculum of six overseas schools with conditions for pursuing diversity
in the curriculum due to the large number of classes. In the case of analyzing seven overseas schools and
executing them as programs within the subject, ESR opened and executed subjects, which are the main
activities, and the status was identified and analyzed by dividing them into three areas. In the case of executing
a program within the subject, there were short programs in the first and second sessions depending on the
teacher's competence and experience, and there were long programs in the 10th or more sessions. Like the 10th
design thinking program conducted in the integrated society curriculum, programs suitable for achieving ESR's
objectives such as human-centered exploration of social issues, making solutions and proposing policies, or
planning campaign activities were found. When students are in the process of dealing with social issues from
one semester to two semesters, it is possible to maintain concentration and explore at a high level, making it
easy to achieve the purpose of ESR. Five overseas schools opened more than one subject in the nature of task
exploration, and two schools opened more than three subjects. The second school, which opened three or more
subjects, developed and operated subjects that analyze social issues in the country to which it belongs. In the
case of implementing in the field of comparison, there were two schools that operated MUN, a program in
which many international schools participated, and one school that operated social problem performance
activities that turned social issues into plays or UCCs. Looking at the creative experience activities of the six
schools, due to the nature of international schools, the number of units should be devoted to English and second
languages, so the four units of creative experience activities are reduced to two to three units, so various
comparison programs were not operated. There are two reasons why ESR is being pursued more actively in the
subject area than in the comparative area. The first is the autonomy of the course opening process. Unlike in
Korea, where schools have to find the education they want to try in the exam subjects, overseas schools have
the autonomy to open and operate their own subjects. Therefore, ESR-related subjects were also able to be

opened in various ways because education agreed to be necessary was immediately developed and organized as
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subjects. Second, there are active program development activities conducted by teachers in cooperation. For
example, according to the "Vietnamese Society and Culture" developed and operated by Vietnamese language
teachers and social teachers, teachers cooperated to create curriculums, and developed and operated textbooks.
In addition, subjects such as "The Fourth Industrial Revolution and China" and "Understanding Humanities and
History" were also being developed and operated. Subjects under development included "economic calculus" to
be operated by math and social teachers, and "international issues and organizations" to which social and
English teachers try to bring MUNs in the non-subject area into subjects. The case of ESR implementation
centered on overseas schools shows that in order to expand ESR to domestic schools and teachers, policy
support such as autonomy in curriculum and efforts for teachers to actively develop subjects or programs are

needed.
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Research on the Innovation of “Whole-process Practice”
Training Strategy for Preschool Education Majors in
Universities under the Background of “National Ten

Articles”

Fang Wang
Zhangpei Li
(Qingdao University)

<Abstract>

According to the country's requirements to "do a good job in preschool education in normal colleges and
universities" and the reflection on the quality of students' education in the past period, we have carried out the
reform of the "whole-process practice". In our ten years of practice, we have explored the following effective
strategies: (1) "Through the whole process" strategy: reconstructing the relationship between theory and
practice and linking the practice period to the four years of undergraduate study; (2) "Internal and external
linkage" strategy: building high-quality practical training bases, and closely linking internal and external
practice bases; (3) "Professional and complementary" strategy: cultivating "dual-teacher" team of teachers; (4)

"Reverse design" strategy: allocating educational resources at the center of learning.

Keywords: "Several Opinions of the State Council on the Current Development of Preschool Education"”,

whole-process practice, Strategies

In order to solve the problem of "difficult and expensive entry into kindergarten", the
Chinese government announced in November 2020 "Several Opinions of the State Council on
the Current Development of Preschool Education" (Wang, 2018), put forward ten new policies
(referred to as "National Ten Articles"), the third article is "various ways to strengthen the
construction of early childhood teachers". It calls for "accelerating the construction of a team
of early childhood teachers with high moral character, love for children, excellent professional
knowledge and reasonable structure", improving the training system for early childhood
teachers, and "doing a good job in preschool education in colleges and universities". These
are policy guidelines for the development of preschool education in colleges and universities,
and as a member of these organisations, we have also begun to think seriously about how to
further improve the quality of talent education.

The Bachelor's Program in Preschool Education at Qingdao University was established in
2006 and the first cohort of students graduated in 2010 (Wang & Ma, 2020). To better
understand the students' development after entering the program, we conducted a survey
among kindergarten directors after six months. Directors generally indicated that students were
professionally minded, hard-working, good at thinking, and strong at research, but "slow to
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start" and "poor at leading classes." In our opinion, the cause of this situation is that students
have few opportunities to practice in the pre-professional stage and have few practical skills.
As a local university, we need to change this situation as soon as possible in order to
produce excellent teachers for the development of local preschool education. Therefore, we
have begun to research the reform of education "whole-process practice". During the reform
process of more than ten years, we have explored the following strategies:

1. "Through the whole process" strategy: reconstructing the relationship between theory and practice
and linking the practical period to the four years of undergraduate study

The practical aspects of preschool education are more diverse and include operational
practice in theoretical courses, apprenticeship, internship, research, thesis, social practice, and
innovative project research. The traditional practice is to focus on teaching a professional
internship in the third year and a practicum and thesis in the fourth year, while leaving other
practical activities to the decision of the teachers of the courses.

This educational path encounters two problems: first, daily practice is not focused and
lacks integration and articulation; second, practice is too focused, making it difficult to
develop practical skills gradually.

The basic starting point of the "whole-process practice”" reform is to change this situation.
We have built a progressive system for professional practice during the four years of
undergraduate study. It is divided into four main phases, namely the cognitive practice phase
(first and second semesters), the basic practice phase (third and fourth semesters), the
operational practice phase (fifth and sixth semesters), and the innovative practice phase
(seventh and eighth semesters).

The main reason for establishing different practical emphases for each level is that they
are closely related to the theoretical study of each level. For example, the main courses in
the first year of study are professional basic courses - "Preschool Health", "Psychology of
Child Development", "Pedagogy For example, the main courses in the first year are the basic
courses of the program - "Preschool Health", "Psychology of Child Development" and
"Pedagogy".

For example, in the third year, students have already learned the five major areas of
kindergarten health, language, social, science, and art, so they have to do practical work and
extensive practice, so it is mainly "operational practice."

The idea and requirement of comprehensive practice naturally encouraged the reform of
theory courses. On the one hand, some theory courses have been reduced to fewer credits,
forcing faculty to streamline content and think about the space for integration with practice.
On the other hand, some courses that placed too much emphasis on theory lectures have
begun to strengthen practical sessions and flexibly use contextual analysis, video observation,
case seminars, problem-solving learning, etc. At the same time, the nature of grading
assessment has changed from static assessment that focuses on structural subject knowledge
and skills to dynamic assessment that focuses on theoretical application and practical
performance.

2. "Internal and external linkage" strategy: building high-quality practical training
bases and closely linking practical training bases inside and outside the university

We deepen the construction of the whole-process practice base inside and outside the
school in a planned and systematic way according to the different practice needs of students
from the first to the fourth year. In recent years, universities and colleges have invested a lot
of money in renovating, expanding and building new experimental centers for teacher
education. Some of these laboratories are exclusively for preschool education, such as piano,
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craft, painting, and dance rooms, while others are shared by different disciplines.

The on-campus lab provides students with a stable and varied space to practice, which
helps them practice repeatedly. The selection of off-campus practice sites follows the principle
of diversity, considering kindergartens of different types, different levels, and different
characteristics to help students understand the real future work environment and prepare in
advance.

Another example is linking externally to internally, when students participate in teaching
and research interactions in kindergartens and become interested in the content and methods of
collegial support of kindergarten teachers, so they use this as a topic for their dissertation.
Either way, the linkage helps students achieve direct interaction between theory and practice,
between their personal subjective interest in inquiry and external objective conditions, and
students' practical knowledge, skills, and wisdom are slowly developed.

3. "Professional and complementary" strategy: cultivating a ''dual-teacher'' team of teachers

As with any educational and instructional reform, the whole-process practice reform
cannot be achieved without the core guarantee of a high-quality teacher team. A
"dual-teacher" team that can both teach theory and teach practice is most ideal, but difficult
to achieve in a short period of time due to a variety of factors. Therefore, we have chosen
the idea of "professional and complementary" structure. We hire teachers and researchers,
famous teachers, famous gardeners, and teachers from practice as part-time practice teachers,
and each professional teacher chooses one or two members from the pool of practice teachers
for stable pairing and long-term collaboration, abandoning the traditional practice of more
casual and less substantial collaboration in the past..

We have explored several effective strategies for collaboration. The first is thematic.
Thematic research is a common focus of universities and kindergartens. Universities and
kindergartens look for appropriate entry points to participate in each other's research, support
each other, and benefit together.

For example, early reading is offered in some kindergartens, and college faculty are
working on a school-based curriculum. So the two decided to use early reading as a
connecting point for their garden-based curriculum research and to guide students to apply for
innovative projects at the university and write their senior thesis.

The second type: on-site mentoring. College faculty are regularly "stationed" in
kindergartens to guide, direct, and mentor kindergarten teaching and research as experts. In
this way, the kindergarten successfully becomes a second classroom, accessible to students at
all times.

The third point: case development. Kindergarten teachers experience a variety of reform
stories in their practice, and these stories help students understand practice in a more holistic
way. We have developed a four-step strategy for case development: "Doing, Researching,
Processing, and Learning." "Doing" refers to teachers' and students' participation in,
understanding of, and engagement with cases; "Research" refers to teachers' and students' use
of theory to explain, analyze, and study cases; "Editing" refers to teachers' and students'
selection of typical events; and the careful preparation of "Learning" refers to teachers' and
students' teaching seminars inside and outside the classroom around cases. In these strategies,
the respective advantages of professional teachers and practical teachers come into full play.

4. "Reverse design" strategy: learning-centered allocation of educational resources

Whether it is the expansion of practice time or the development of practice bases and
"full-time and supplemental” teaching teams, all of these are about the allocation of
educational resources, the organization of the curriculum, and the delivery of instruction with
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student "learning" at the center. In addition, the whole-process practice reform also pays much
attention to the "output" after practice. We design the knowledge and competence modules of
the whole-process practice reform in the reverse direction to the goals of professional
education and graduation requirements, relying on the concept of "output-based education"
(OBE), which is currently attracting much attention.

Existing educational goals establish five expectations for student professional performance
approximately five years after graduation: a good teacher ethic, comprehensive knowledge,
sound skills, good teaching, and lifelong development. Graduation requirements that support
the achievement of these goals are divided into 8 dimensions and 26 indicators. These
indicators are the "outcomes" to be achieved in both theoretical courses and professional
practice that permeate the goals, content, instruction or guidance, and assessment of both.

The path between "inputs" and "outputs" of the full practice reform was evident in the
adaptation and improvement of "output"-based instruction. Teachers felt that they had a clear
idea of what they wanted to accomplish and how to accomplish it when guiding students in
practice. Students also felt that the purpose of each practice activity was clearer and that there
were specific understandings about what they were supposed to see, do, and think about in
kindergarten, rather than simply repeating the movements.

Through the whole-process practice, students have accumulated practical knowledge,
developed practical skills and formed practical wisdom first. In recent years, the employment
rate of preschool graduates has been over 98%. In addition, graduates are highly praised by
employers, and "fast start and good adaptability" has become the most common evaluation of
kindergartens for graduates.
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